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In This Issue President’s Word
It is hard to believe that an entire semester is behind us.  I trust that you have been 

encouraged in your work and in your life away from your formal work.  
As I reflect on the semester past I think about the lessons I have learned.  It was a 

great semester which was going along very smoothly until the last three weeks, which 
brought some difficult issues that caused me a fair amount of stress and discourage-
ment.  What lessons could these difficulties possibly bring me?   

  It seems that our learning and personal character development happen more 
often than not in the difficult situations that we find ourselves immersed in, whether 
in our work or in our personal lives.  It seems to me that the Bible’s claim that per-
severance produces character is accurate.  We don’t need perseverance in easy and 
comfortable situations, so the Bible in fact introduces us to the idea that suffering (for 
Christ) can lead to growth.  I don’t know about you, but personally I could do without 
difficulties.  But, I am guessing that is my human nature talking, which always prefers 
comfort and living in excess, to hardships of any kind.   Now, don’t get me wrong, I 
believe in God’s blessings and enjoy many very good things in life, which I all attribute 
as coming from His hand.  And, I am not going around intentionally inviting hardships 
in my life so as to stimulate growth.   However, perhaps the lesson here is to look to 
and center ourselves on the stability of God during the hard times.  Suffering and dif-
ficulties move us away from our self-centeredness and drive us to God.  In recent days 
I have found myself praying a lot for wisdom and presenting my difficulties to God.  
God asks us to give Him our burdens as he wants to carry them for us.  What does this 
mean?  I am not totally sure, but I know that it has a lot to do with trust.  Our Father 
wants us to continually be looking to him and the trustworthiness of his character so 
that we are not engulfed by our own weaknesses and inadequacies.  So, somehow 
the themes of suffering, perseverance and trust all move us in the right direction.  We 
should ask ourselves during (if possible) or at least after the main intensity of the hard-
ship is passed, “what is God communicating to me/us”?  Take time to learn your own 
lessons from hardships and listen to God’s voice.

 I am excited for our national conference at Redeemer University College in 
Ancaster, Ontario, May 27-30, 2013.  Dr. Karen Cornies, Dean of Students at Redeem-
er University College, and Nancy Hartholt, CACSD VP and Learning Services Direc-
tor at Redeemer, have been hard at work planning the conference.  I am really excited 
about the quality of the conference and the excellent plenary speakers and workshop 
presenters that are in place.  Also, there are post-conference workshops May 30-31 in 
Restorative Justice and Mental Health First Aid Certification.  In May 2012 at Kings 
University College, we had 50 of our 80 members at the conference and we would like 
to duplicate or exceed that this year!

May God continue to shape us as individuals and as an organization.

Marlin Reimer

CACSD President

Marlin Reimer is the Director of Student Development at 
Providence University College & Seminary.  

3
Student Involvement 

as a Predictor 
of Thriving

5
Choosing 

Endings Well

7
Member Spotlight

Stan Bahnman

8
Ethics and Codes 

of Conduct

Identity: CACSD 
Conference

6



Do you have an idea for a Partner article?
Events  |  Academic Support  |  Health  |  Orientation  

Residence Life  |  Studying  |  Spiritual Life  |  Holistic Learning
 Your Article

Student Involvement as a 
Predictor of Thriving

Institutions of higher education committed to achieving excel-
lence in student success are more likely to survive, and even 

thrive, in challenging economic times (Kuh, Kinzie, Schuh, 
Whitt & Associates, 2005). Moreover, there are growing pub-
lic expectations for quality university education  that enhances 
student success; however, research exploring factors that im-
pact student success is scant in Canada (Cox & Strange, 2011).  
Therefore, the current study addresses an acute need in higher 
education scholarship by investigating how student involvement 
factors predict student thriving.  By conducting student-success 
focused research, educational practitioners, policy-makers, and 
researchers will be better informed in making decisions and pur-
suing research that enhances student positive student outcomes.   
Moreover, institutions committed to student success can contrib-
ute to society by graduating students who are skilled, civil, and 
committed to making a meaningful difference in the world (Cox 
& Strange). 
  Student thriving (Benson & Scales, 2009; Schreiner, 
2010), and retention (Milem & Berger, 1997; Pritchard & Wil-
son, 2003) have been suggested by some authors as significant 
factors related to student success.  Although retention is an im-
portant measure of student success, because thriving has been 
empirically established as a predictor of retention (Schreiner, 
Pothoven, Nelson, & McIntosh, 2009), only thriving will be di-
rectly explored in the current study.  Co-curricular involvement, 
such as living in residence, student leadership, and athletics, is 
experiential and generally involves thinking, relating, physical, 
and emotional engagement.   Dewey (1938), the modern father 
of experiential education,  provided an impetus for the growth 
of experiential education by suggesting the student experience 
is central to the learning process.  Dewey’s (1938) thesis  that 
educators “must recognize in the concrete what surroundings are 
conducive to having experiences that lead to growth” ( p. 35) 
aligns with Astin’s (1999)  suggestion that student involvement 
in the ecosystem of higher education learning is beneficial for 

WALLY RUDE

the development of the learner. To summarize, co-curricular pro-
gramming in higher education is growing in importance (Cox & 
Strange, 2010), awareness and implementation of general expe-
riential education practices in higher education is gaining cred-
ibility (Eyler, 2009), Astin’s theory of involvement continues to 
influence policy and practice in higher education today (Milem 
& Berger, 1997),  and thriving is gaining prominence in research 
and practice (Schreiner, 2010).  
 The Canadian higher education literature seems scant 
with empirical research exploring the relationship between stu-
dent involvement in co-curricular activities and student success. 
Moreover, a significant amount of student success research is 
based on participants from only one institution.  Schreiner et 
al. (2009) suggest that future student success research should 
be conducted to include thriving as a dependent variable and 
other constructs as independent variables.  The current study 
sought to extend the student success and involvement literature 
by implementing the research recommendation to use thriving 
as criterion variable (Schreiner, at al.,  2009)  and to study co-
curricular student involvement as a predictor of student thriving.  
The study answers the following research question:  To what 
extent do students’ co-curricular experiences predict their thriv-
ing, after controlling for their demographic characteristics and 
student-faculty interaction, among undergraduates at two faith-
based private liberal arts institutions in Canada?   
 The findings from this study suggest co-curricular stu-
dent involvement does uniquely predict variation in the emo-
tional and social components of thriving.  Thus, there are several 
implications for policy, research, and practice that could advance 
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scholarship and support student success in higher education in-
stititons. 
 Because the study affirmed the important association 
between student-faculty interaction and student success (Kim & 
Sax, 2009; Lundberg & Schreiner, 2004; Umback & Wawrzynk-
si, 2005) and that  student involvement is also related to  stu-
dent success (Astin, 1999), perhaps faculty could exert more 
influence in encouraging student involvement in and outside the 
classroom.  If faculty were fully aware of the comprehensive 
co-curricular opportunities for students at their institution, they 
could leverage their influence with students by recommending 
appropriate and beneficial involvement opportunities (Umbach 
& Wawrsynski, 2005).  For example, many institutions of high-
er education have a range of student leadership positions, and 
if a student was challenged or encouraged to pursue a leader-
ship position by a faculty member, the likelihood of leadership 
involvement would likely be enhanced.    Moreover, faculty 
could enhance their ability to influence student involvement by 
actively engaging in co-curricular programming on campus by 
supporting student development professionals in the design and 
implementation of interventions outside the classroom, includ-
ing programs such as orientation, service learning, and student 
leadership development. 
   Institutions of higher education should ensure that 
policies and resource allocation decisions support co-curricular 
programming, because in doing so, student thriving would be 
enhanced.    When senior administration, faculty, and student de-
velopment professionals are focused on the design, implementa-
tion, and maintenance  of  a student-learning focused culture as 
a primary institutional goal, it should result in enhanced levels 
of: student involvement (Astin, 1999), student engagement in 
educationally meaningful activities (Kuh et al., 2005), and inte-
gration of classroom and out of classroom student experiences 
(Light, 2001).   Because the study’s findings support the notion 
that the total student experience is linked to thriving, educators 
should seek to understand and shape the student experience in 
order to maximize student success.    
 Interventions that enhance opportunities for leadership 
and community service could be integrated into existing co-
curricular programs such a residence life, athletics, orientation, 
and campus activities. Thus, co-curricular student development 
programming within the ecosystem of the entire learning envi-
ronment could include an emphasis on involvement not only for 
social connection within the campus community, but connection 
with, and service to, others outside the campus community.  For 
instance, orientation programs could include opportunities for 
senior students to provide leadership in the planning and imple-
mentation of the program.  Moreover, first-year students could 
participate in an experiential (Dewey, 1938: Eyler, 2009) com-
munity service project such a picking up litter in the local com-
munity during the orientation program.  Self-transcendent acts 
of service would likely enhance students’ feeling that they are 
making a meaningful and important contribution to others and 
the world (Schreiner, et al., 2009), thus helping students develop 
a sense of responsible citizenship.  In addition to enhancing op-
portunities for service and leadership, policies and practices ac-
counting for student background characteristics should also be 
considered by educational practitioners.  
 Because gender, and to a lesser degree first choice of in-
stitution, is associated with student thriving, practitioners should 

|  Vol.12, Issue 2, Winter 2013   |   4   |

be cognizant of the gender ratios at their institution. Practitio-
ners   should consider differential strategies that target inter-
ventions for enhancement of thriving in males, particularly in 
educational programs that are male dominated.  In addition, in-
stitutions should be aware of, and ensure services that encourage 
Engaged Learning, are offered to students who are not attending 
the institution of their first choice.  The study’s findings have 
implications not only for practice but also for future research. 
  Despite the current study advancing the literature on 
involvement and thriving, several areas of additional research 
could be pursued to advance scholarship in involvement, thriv-
ing, and student success.  First, to enhance the ability to general-
ize results, the study could be replicated using participants from 
more, and diverse, institutions across Canada and the United 
States.   Second, the current study could be extended by con-
tinuing to use thriving as a criterion variable, but conducting an 
investigation using an experimental design and exploring how 
interventions, such as orientation, leadership development, com-
munity service impact thriving.  Third, because of the negative 
correlation between living on campus and Engaged Learning, 
further research should be conducted to specifically explore the 
relationship between residential living and thriving. Fourth, the 
impacts of student involvement could be extended beyond thriv-
ing and include constructs such as sense of belonging, psycho-
logical sense of community, retention, and spirituality.  

Visit www.cacsdhome.com to download the complete study report and results.  

Wally Rude is the Vice President for Student Development at 
Ambrose University College.  
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EditoR's NotE

Choosing our 
Endings Well   
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Micah VanDijk

As I’ve been preparing this final PARTNER publication 
of my time as editor, I’ve been reflecting on the aspect 

of ending seasons in life.  I think life is full of rhythms and 
routines including what happens daily, weekly, monthly, 
yearly.   One rhythm that gets little focus is how we focus 
on deciding “seasons” in our life.  By seasons I mean those 
commitments and times in our life that are often longer than 
a yearly cycle.  Our jobs, volunteer positions, family respon-
sibilities, or where we call home.   Sometimes outside fac-
tors force a change in “seasons” and sometimes we choose,  
external factors determine that a change is about to occur and 
sometimes we can choose these changes by ending a season 
in our life.   I’m curious how we can end seasons well.   
 Stepping down as “Publications Editor” has been a 
deliberate step to end this season in my life.  I have enjoyed 
my time learning more about our membership and gleaning 
valuable work and life lessons from them.   I went into this 
position without a background in editing or graphic design 
and have had to surround myself with talented people who 
could assist me in making the PARTNER what it is today.   
As I contemplate a new season for myself, I am asking what 
do I need to do to end seasons in life well.  
 Three thoughts have come to mind.   First, I must 
decide an appropriate time to leave.  Does it make sense for 
my personal and professional goals?  Does it make sense for 
the others who are affected by the decision?  I’ve seen that 
poor endings can occur when someone holds onto a posi-
tion too long and things begin to have dysfunction.  Change 
is necessary but the person is unwilling and eventually that 
change is forced to occur.   I’ve also seen people leave posts 
prematurely because struggle in the position is perceived as 
a signal to leave.   It’s hard to know when the right time is 
and it’s a gift when it’s found.   
 Second, I must trust that a new season is available 
and a positive step.  I think this may be the hardest thought to 
be at peace with because it requires faith that God is in con-
trol and loves me.   Sometimes I feel called to end a season 
without another season on the horizon.   Do I let fear or faith 
control my decisions.   
 Third, I must leave the position that I’m transi-
tioning out of as strong as possible for my successor.   As 
I get closer to the end, I’m tempted to let things slide a bit 
knowing that it won’t be my responsibility in a few months.   
However,  a clean transition is an important part of leaving 
well which means taking care of all of the responsibilities up 
until your end date.   
 I’ve decided that after my fourth year as publication 

editor, it’s an appropriate time to end this season of my life 
on the executive team.  I’m doing my best to trust that there 
is a new season waiting for space in my life to begin.   And as 
the transition point of the CACSD conference at Redeemer in 
May approaches, I’m trying my best to leave the position as 
strong as possible.   
So my question is what season do you feel might be coming 
to end?   Is it a volunteer position, a job, a friendship or some 
other part of your life?   Discern whether now is the time to 
do it.   I’ve learned that endings are necessary and beneficial 
to my growth for the ending gives space for a new beginning.

 

I want to write a huge thank you to all those who’ve been 
a part of the PARTNER over the past four years.   Thank 
you to Shannon Van Oosterom and Jenna Bos for their design 
skills.  Thank you to our many contributors of articles, book 
reviews, and membership spotlights.  Thank you to the exec-
utive members with whom I served: Tim Grace, Wally Rude, 
Grant Strachan, Nancy Hartholt, Marlin Reimer, George 
Sweetman and Alicia Kruisselbrink.  And most of all, thank 
you to our readers.  In a country so big, and a field where 
we can easily feel isolated, The PARTNER is a small way 
members can connect and share.  I look forward to reading 
the Summer 2013 Edition of the PARTNER prepared by the 
new publications editor.  Perhaps the new editor will be you 
starting a new season…Good bye for now!

Micah van Dijk is the Activities and Orientation Coordinator at 
Redeemer University College.  

Thank you!
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karen cornies

So what makes this upcoming CACSD conference so spe-
cial? It is full of people who are dedicating their vocation 

to student development, people who are thriving and encourag-
ing students to thrive.  The people at this conference are leaders 
in the field- seasoned and emerging.  The great thing is that is 
true of participants in general, not just plenary speakers- which 
points out another gift of CACSD- that we are a community 
together that, in faith, is seeking to learn and grow in our field.  

We have a calling to strive for excellence in student develop-
ment and faithfully serve the communities of which we are a 
part.  What better way to advance that mission then to come to 
a conference where we can learn from each other and from the 
wisdom of seasoned experience.

Worship services are designed to focus on our theme of iden-
tity- ipse idem- the one and the many.  They begin with a re-
membering that we are created in God’s image who is three in 
one and then ground us in our call to stand alone and together 
before the three in one.  Communion is planned (weather per-
mitting!) for one of the 126 waterfalls in Hamilton.

This is the last chance we may have to hear from some 
presenters.  Dr. Bob Crawford, former Dean of Students at 
Queen’s- who you may remember as the plenary speaker at a 
prior CACSD conference- is retiring this year and is spending 
the last of his pre-retirement days with us at this conference.  
Dr. Carney Strange, Professor of Higher Education and Student 
Affairs at Bowling Green State University and long-time ad-
vocate for student development in Canada, is also retiring this 
year.  Dr. John Byl, faculty member at Redeemer University 
College, is set to retire in a year and a half.  

Although the pre-conference is designed primarily for those 
newer to the field, Dr. David Guthrie’s session on the founda-
tions of Student Life is sure to strengthen our knowledge of the 
pillars of Student Affairs no matter how long we’ve been in the 
field.   

Bruxy Cavey is known for his creative, culturally-relevant 
church-in-a-movie-theatre style and for attracting young adults 
to church which can help us discern our role as culture-makers.  
Dr. Tricia Siefert is interested how programs and services are 
organized in ways that promote student success and in how we 
can facilitate conversations with students about the big ques-
tions of life.  

Workshops are on a broad range of relevant topics.  Poster-
sessions will also be part of the conference.  We hope there will 
be resources there that you find meaningful for your own places 
of work.

For those of us who prefer longer, more in-depth sessions, 
stay around for the 2 day workshop options of either Mental 
Health First Aid with Hennie Schoon or Restorative Justice 
with Paul Jensen.  And if that’s not your thing you can always 
play golf for a day!

The co-curricular programs- everything from a boat cruise 
to a campfire to music in the garden (weather permitting!) to 
hiking the Bruce Trail to finding out more about local student 
development departments to touring waterfalls to going down-
town- are designed to enrich our experience and build a sense 
of belonging.

And the conference is hosted by a great team that is waiting  
to welcome you onto a beautiful campus!

Whether you come for head, heart, hands or feet knowledge 
or some other connection altogether, there is something there 
for you- something there for all of us.

And if you’re still not convinced, give me a call.  
See you in 4 months and 13 days!

Karen Cornies is the Dean of Students at Redeemer Uni-
versity College.  Register for the conference using the form 
on the final page of the PARTNER.  

PARTNER 



Stan Bahnman

Columbia Bible College

Member Spotlight 

Location: Abbotsford, British Columbia 
Year of first semester of Canadian University College:  1936
Degrees offered: Bachelor’s degree in Biblical Studies, Caregiving and 
Counseling, Intercultural Studies, Outdoor Leadership, Worship Arts, 
Youth Work.  Certificates in Quest and PRAXIS (beginning Fall 2013).
Mission Statement: To equip people for a life of discipleship, ministry, 
and leadership in service to the church and community.
Current Enrollment: 416 students
Students in Residence: 151
Percentage in Residence:  36% in residence
# of International Students: 30 USA students  and 13 International 
students
Residence style: Dormitory style with senior housing units containing 
full cooking facilities 
Residence requirements: Single students under the age of 20 (by 
Sept.1) are required to reside in residence.   
Food Plan: The Food Plan is mandatory for dormitory students.  The 
system is a combination of “pay per-item” and  “minimum term charge.”  
# of Student Life Staff:  2 Student Deans, 2 Residence Directors, 1 
Counselor, 1 Athletic Director, 1 Athletic Recreation Coordinator, 1 
Executive Assistant, 14 Resident Leaders, 9 Commuter Assistants/
HostsTuition:  $309.00 per credit hour
Food and Housing Cost per year: $1300.00 meal plan / $1200.00 per 
room

What do you love most about working in Christian Student Development?
I am deeply passionate about the spiritual and emotional lives of each of 
Columbia’s students.  My desire is that the programming and services at 
Columbia would be deliberate in creating community dedicated to a stu-
dent’s physical, spiritual and emotional wholeness.

What do you find the most challenging in the work you do? 
The greatest challenge is the varied roles I play and their degree of 
diversity.  Daily challenges can range from resolving roommate con-
flicts to setting departmental and institutional vision and direction.  
Often the diverse roles have competing interests and perspectives.  
As the Dean of Students, I am in position of having to hear, represent 
and address the questions and concerns of the various interest groups. 
At times it feels like I function as a container for all the conflict that 
emerges.  The work is never boring!

What do you think Christian Canadian Student Development must 
focus on moving into the future?
I have been challenged by the recent report entitled Hemorrhaging 
Faith commissioned by the Evangelical Fellowship of Canada (EFC) 
Youth and Young Adult Ministry Roundtable.  The report examines why 
and when Canadian young adults are leaving, staying and returning to 
church.  As Christians in Student Development we are in a unique posi-
tion to network together to engage the young adults who are coming into 
our Christian Colleges and Universities.  We need to commit locally, 
provincially and nationally to resourcing each other with best practices 
in achieving our common mission.  In short, we need each other to be 
successful!
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Position: Dean of students

education: Ba, Mre (Marriage and Family)

Year’s working in student Life: 21
Year’s as a cacsD Member: 6
conferences attended: 5



Ethics and 
Codes of Conduct  
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Unless you’re one of the original employees at your insti-
tution, you likely inherited a student code of conduct.  If 

you’re like me, you have read it over once in a while (particu-
larly during a discipline process) and accept it as a document 
which governs behaviours of students.   Mostly you might be 
relieved that such a document exists and find it useful to estab-
lish clear expectations of behaviour.  From time to time you 
may have had the desire to actually update the document, but 
dislike the idea of opening that particular can of worms.
 But what if a code of conduct was more than a behaviour 
regulator that establishes expectations for how students will 
comport themselves as representatives of a “good” Christian 
college?  What if we were able to step back from it and con-
sider it as a teaching tool on right and wrong – good or bad?  
Are there ethical assumptions behind our conduct codes that 
fit our institutional mission statements or might we find that 
these codes are in conflict with institutional or student ethos?  I 
believe that it’s important to understand the why – not just the 
how and what – of the code.  Simon Sinek (2009) suggests that 
often organizations get stuck on the “how”- the processes and 
systems of our work, or the “what” – the functionality of our 
work, that we miss the why.  What are the ethical frameworks at 
play in a student code of conduct?  If your last philosophy class 
was a long time ago, what are ethics anyways?
 The study of ethics is typically left up to philosophers and 
theologians, yet each day we use ethical frameworks to deter-
mine what is right or wrong, good or bad.  Along with many 
Canadians, we likely keep these frameworks to ourselves or 
close friends, often not expressing publicly our inner sense of 
right/wrong on life style matters.  Maybe we’ve succumbed to a 
cultural relativism or perhaps we’re legitimately trying to listen 
and understand our neighbour.  In either case, I believe it’s pos-
sible for us to wander from the why of right and wrong.  I’d like 
to suggest that we consider the heart of our ethical framework 
and consider that deep inner sense of right and wrong – ethics 
based on Natural Law.
 Natural law ethics are based on the idea that creation has a 
natural order and structure that reflect the nature of the creator.  
These laws affect basic elements of natural order - they are what 
make gravity work and water wet.  We don’t necessarily need 
to recognize or acknowledge gravity to experience it – so far 
any attempts to deny gravity has not resulted in anyone floating 
off the planet.  Natural law extends beyond gravity and encom-
passes a shared understanding across cultures and traditions of 
how to work together as humans.  Fundamentally, this shapes 
our personhood, our basic understanding of who we are, whose 
we are, and that shared understanding among all people of right 
and wrong. 

 CS Lewis (1944) in The Abolition of Man starts with a 
position that our whole being (emotional, rational, spiritual, 
physical) form how we see the world around us and provide a 
type of worldview from which we each function.  He asserts 
that all people share a set of laws or values which we intuit 
from the very core of nature.  These are not strictly Christian 
values, but in his view these values are shaped by our person-
hood – our special createdness.  
 A primary principle of natural law is doing good and 
avoiding evil which in turn surrounds more specific rules such 
as “do not murder” or “tell the truth”.  Lewis suggests that 
by relying only on the human ability to see and acknowledge 
these laws, we will depend solely on our rational minds and 
exclude our emotional response to nature, forget our ability 
to value and seek truth, and in the process lose our humanity.  
“The heart never takes the place of the head: but it can, and 
should, obey it” (p 19).  What Lewis is suggesting is that the 
role of educators is to teach from a perspective that is grounded 
in natural law; that we not strictly pursue rational knowledge 
of nature, but that we educate hearts as well as minds.  The 
heart needs to be trained to discern and respond to natural law 
or risk losing its very created nature. 
 Budziszewski (2009) in his book The Line through the 
Heart describes natural law ethics as being deeply embedded 
in creation and visible at both a conscious and deeply uncon-
scious level.  People are designed by the creator to know these 
basic laws, even if our hearts and mind find ways to reject or 
avoid acknowledging them.  The taint of sin prevents us from 
seeing these laws, but we subject to them all the same, and just 
as unwilling to accept restorative grace.  “A law is written on 
the heart of man, but it is everywhere entangled with the eva-
sions and subterfuges of men” (p.14).  Natural law is there for 
us to see, yet the contradiction is that our very nature makes it 
difficult to know and accept.  
 The contradiction that Budziszewski identifies is the very 
one that makes applying natural law challenging in our rela-
tivistic age, and difficult to follow through on Lewis’ directive 
to educate hearts and minds.  As Student Development pro-
fessionals, we’re often focused on the outcomes - on the lists 
that allow us to regulate behaviour, rather than educate.  Or 
perhaps we’ve assumed that the ethical framework espoused 
in our codes of conduct are understood and held in common 
by our students.  I believe that we have a unique opportunity to 
learn together as communities from natural law ethics in three 
ways:
 First, we can learn about our “designedness” and how 
God created us. We instinctively respond to things that are 
beautiful, to music that touches our inner spirit, and moments 
that allow us to reflect and appreciate the beauty of creation.  
This allows us to think about ourselves as whole beings and 
reduce the pressure from contemporary culture to value just 
the rational.  As both Budziszewski and Lewis suggest, it will 
help us to retain those parts of our humanity which make us 
truly human.
 Second, natural law provides a rootedness and ground-
ness while at the same time requires us to be uncomfortable 
with the dissonance that generates.  Natural law looks at how 
things ought to be, how we are created rather than what we 

richarD Wikkerink
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are.  And at this point I truly struggle with acknowledging the 
purpose of our createdness and the disruption of sin.  It’s a ten-
sion that we need to recognize and engage our communities in 
dialogue to avoid relativistic stances on behaviours or becoming 
hard and judgemental. Standing in that tension is never easy, but 
I believe is the place we need to model in our communities.
 Third, our codes of conduct will remain temporary regula-
tors of behaviours if we do not educate the hearts and minds 
of the members of our communities.  Parker Palmer suggests 
we will fail in our role as educators if we are unable to engage 
in learning with our students, hence the reference to communi-
ties.  The ethical framework and institutional values that shape a 
code of conduct must be part of our co-curricular and curricular 
goals.  Partnering with faculty, Student Development can find 
unique opportunities in training, workshops, course work, resi-
dence life programs, and even discipline committees to integrate 
an educational approach to developing communities which are 
engaged with learning about and from ethics.  Since we receive 
new students each year, it becomes an ongoing dialogue with 
which to engage students in dialogue. 
 A code of conduct can quickly be reduced by to a list of 
commandments.  At my institution, the focus remains on a list 
of thirteen “thou shalt not” which colloquially have been called 
the “13 deadly sins” which include “Substance abuse”, or “for-
nication, co-habitating in sexual relationship before marriage”. 
In turn, these two lines have spun off several pages of rules 
about alcohol, drugs, tobacco, residence visitation regulations, 
and sexual misconduct.  What are missed in these pages are the 
ten foundational principles proceed the list of 13 and actually 
put into context the code of conduct and describe the values of 
the institution.  
 In speaking with students, several have commented on how 
a negatively framed list implies judgement and creates a barrier 
to discussing with staff or faculty their experiences of (for ex-
ample) substance abuse. What if we were to rephrase the nega-
tive list in a positive frame work that represents God’s created 
order?  Substance abuse might become “Enjoy the good gifts 
of creation and avoid indulging in substances which alter mind, 
body, or spirit”.  Identifying what those substances are can fol-
low and would reflect both legal and institutional values.  The 
point is that we should embrace a code of conduct not just as a 
regulatory list but as an opportunity of engaging our students in 
learning.
 Seeking an understanding of the ethical framework that 
shapes our institutional values reframes the purpose of a code 
of conduct from a strict set of rules to a more dynamic context 
for learning the ethics that will shape decisions for the life of a 
student and the institution.  As student development profession-
als, I believe we must embrace the challenge of communicating 
these values in a way that speaks into the lives of our students.  
Our alumni will be better prepared to take on the challenges of 
being culture shapers, rather than culture tolerators.

riChard WiKKerinK  is the associate Vice-President of student 
services at redeemer university College in ancaster, ontario. 
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Here’s a pic of our staff and students enjoying our time in Manitoba’s beautiful 
White Shell at the All College Retreat, our kick-off at the beginning of the 
year!  - Jessy Neufeld, Dean of Women at Steinbach College.  

Bollywood Night:  This event is hosted by our Commuter Pro-
gram Team.  We get in a professional East Indian dancer who 
teaches us a couple of high energy Bollywood type dances.  This 
is followed by Indian food and snacks. - Witty Sandle, Coordi-
nator of Student Programs at The King’s University College

A student had to dress up as Santa because the blanket drive he organized 
raised over 300 blankets.  - Micah van Dijk, Activties Coordinator at 
Redeemer University College.  

What cool student events have been 
happening across the CACSD?  

Campus 
Happening

s

This flour and egg relay is one of the fun activites that is part of GO! Week 
during September at CMU - Jessica Erb, Residence Director at Canadian 
Mennonite University.  

This picture is from our Annual Fall Festival. There are carnival games, 
bouncy castles, mini golf stations, sumo-wrestling , a Dunk Tank, 
PRIZES, food, musical artists and more!! - Matthew Murray, Student 
Activities Coordinator at Tyndale University College
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 CACSD Conference 
May 27th to May 30th   

Hosted by Redeemer University College 
(Post-conference May 30th – 31st) 

Registration Fee 
Very Early Fee      $75  ________ 
Must be received by March 1st    
 
Early Fee              $85         ________ 
Must be received by May 1st    
 
 

Late Fee  $95  ________ 
After May 1st  
 
 

One-day Fee  $50  ________ 
 
Post-Conference Fees including         
food and lodging (May 30-31) 
Restorative Justice $150  ________ 
Mental Health 1st Aid  $150  ________________________   

 
CACSD Membership  
Membership 12/13 $30  ________ 
Membership 13/14  $30  ________ 
 

(2012-2013 Membership Mandatory for Conference 
Attendance) 
 
Meals Per Person-Conference  
Dinner May 27- Breakfast May 30 

 $105  _______ 
(Please indicate food allergies) 
 
______________________________________ 
 
 

Lodging: Sun   Mon   Tue   Wed     
Single room per night  $40           _________  
Double room per night $25           _________   
 (roommate:________________)   
 
Which Excursion are you interested in? 
Hike the Bruce Trail      
Post-Secondary Education Tour    
Art Gallery Tour               
Hamilton Waterfall Tour                  
Golf (pay at the course)                  
 
 
 
 

----------------------------------------------- 
TOTAL    $_______
      

Very Early registration deadline is March 
1st.   
Please make cheque payable to CACSD and 
send your completed registration to: 
 
Redeemer University College 
777 Garner Rd. E 
Ancaster, ON  L9K 1J4 
Attention:  Elizabeth Williams 
 

 
Name:  _______________________ 
 
Title:    _______________________ 
 
Institution:  _______________________ 
 
Phone: _______________________ 
 
Email:  _______________________ 
 
Emergency Contact:  _________________ 
   
Male    Female   
 
How many years in Student Development?_______ 
 
Do you need Airport Pick-up/Drop-Off 
(Hamilton Only) 
 
Yes    No          
 
Flight Info Using Hamilton Airport Only 
Pick-up/ Drop-off Service: 
Incoming Flight #:____________ 
 

 

Date: __________Time: ________ 
 

Outgoing Flight #:____________ 
 
 

Date: __________Time: ________ 
 
You will be notified via email as to airport pick-up/ drop-off times. 


