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In This Issue: As I write this note, I am only days away from taking 
a Christmas break. For this I am thankful. I suspect we all 
need some time away from the hectic pace and emotional 
demands that often mark the work life of student devel-
opment professionals. My break however, will be intermit-
tently interrupted with a statistics review in preparation 
for continued doctoral studies at Azusa Pacific University. I 
will be making observations like this: The number of gifts I 
received is 2 standard deviations from the mean of every-
one else.  I do trust that your Christmas break was refresh-
ing and that you are able to return to work with renewed 
energy.

The top of mind item for myself and the CACSD ex-
ecutive is the upcoming annual CACSD conference at The 
King’s University College in Edmonton. I do hope you 
will attend! Eric McIntosh and the TKUC team, along with 
Nancy Hartholt, Dr. Justin Cooper and Nita Stemmler are 
working diligently on conference planning. This particular 
conference marks a special collaborative effort for CAC-
SD, as we are partnering with Christian Higher Education 
Canada(CHEC).  

The conference will be marked by the intimacy, con-
nection, and professional development that you have 
come to appreciate and expect at our national confer-
ences. For example, our opening meal will be at the home 
of Eric Mcintosh. Moreover, numerous workshops will ad-
dress current student development issues and best prac-
tices.  We will have numerous meals together.  In addition,  
partnering with CHEC will also allow us to participate in 
stellar plenary sessions with Lorna Dueck and Dr. James 
Houston.  We will also have an unprecedented opportu-
nity for a joint session with institutional Presidents and 
engage in meaningful conversation. In the words of Ste-
phen Covey, this will be a chance to seek to understand 
and then be understood.

Sometimes Edmonton is not viewed as a destination 
city; however, it is a remarkably beautiful and friendly city, 
and the river valley in the spring is spectacular. See you in 
May at The King’s University College!

Blessings,

Wally 

Wally Rude is the Vice President of 
Student Services at Ambrose University 

College and the President of the CACSD.  
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ACCoMMoDATIoNS: 
Special Privileges or Equal Opportunities

At first glace, the work of a Disability Services department 
may seem straightforward: providing students with dis-

abilities the accommodations necessary for them to succeed at 
the university level.  But what does it mean to accommodate? 
 We live in a world that embraces the idea of equal opportu-
nities for all and academic institutions strive for this as well, but 
the truth is that providing equal opportunities for students on a 
university campus is not always as easy as it may seem, espe-
cially when it comes to ‘leveling the playing field’ for students 
with disabilities.  
 You might be wondering why pushing for equality is so dif-
ficult.  After all, as long as we have automatic doors for students 
in wheelchairs, allow guide dogs in the classroom for students 
with visual impairments and permit students with learning dis-
abilities to write their exams in a quiet, undisturbed area, aren’t 
we meeting our goals?  
 While the above accommodations are examples of services 
that may be provided, we are also faced with more complicated 
questions such as: what if a student’s learning disability requires 
them to have extra time to write an exam or what if a student’s 
mental health issue causes them to need more flexible deadlines 
for their assignments?  
 Even though many faculty members and non-disabled uni-
versity students understand the need for these types of accom-
modations, some do raise questions about their validity.  Is it 
fair to give a student extra time to write a test or to give them an 
extra week to write their term paper?  What does making these 
exceptions say to other students who are rushing to finish their 
test in 75 minutes or who work hard for five days straight to get 
their paper in on time?
 As a student who has accessed disability services at my 
university, I have often been questioned about why I need the 
accommodations that I do.  I use a scooter to get around campus 
and so most people assume that my disability only affects my 
mobility, when the truth is that it also affects my fine motor 
skills and so sometimes I need extra time to write my exams.  
My extra time isn’t unlimited, but it gives me ten or fifteen more 
minutes to make up for the fact that it takes me a little bit longer 

MElissa VEldMan
to write things out.  The funny thing is, that usually once people 
ask about my accommodations and take the time to listen to 
why I need the services that I do, they usually come to under-
stand that I do not have special privileges; I just have measures 
put in place that prevent my disability from being a roadblock 
to my academic success.
 My university’s website states a concise purpose for exist-
ing which is to: “equip students to fulfill their callings in the 
Kingdom of God by providing them with a post-secondary 
education that is grounded in the Scriptures” (www.redeemer.
ca).  Considering that most of you reading this come from in-
stitutions with similar mandates, you would probably agree that 
being a post-secondary institution that is grounded in scripture 
involves recognizing that all students bear the image of the Cre-
ator and that regardless of ability or disability, they have a call-
ing to fulfill in the Kingdom. 
 Being committed to helping all students fulfill their God-
given callings does not just involve giving them information 
about how to discover their gifts.  It also involves giving them 
the tools they need to succeed in carrying it out.  This cannot be 
done without providing equal opportunities for students to learn 
and grow and without keeping an open mind regarding accom-
modations that may be necessary to help them work to their full 
potential. 
 Keeping in mind the biblical mandate of your institution 
and encouraging open dialogue about the reasons why students 
need the accommodations that they do can go a long way in 
unraveling the complicated questions surrounding this issue. 
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Melissa Veldman graduated from Redeemer 
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Disability Services Department for the sum-
mer.  She currently attends the University of 
Waterloo in Ontario for her Masters of Social 
Work. 



Editor's Note

The concept of focus has been nagging me.   But before you 
continue to read, I’d like you to count backwards in your 

head from one hundred to one.  When I tried this exercise, I 
found I had to say it out loud, and I missed a number. Fifty-sev-
en to be exact.   My brain actually hurt at the end of the process 
and I found it really hard to ignore the 5 tabs I had open on my 
internet, to block out the back-ground music and noises, and to 
focus…Focus?  …Focus!
 So here is my question in the form of many questions.   Is 
focus merely a time and culture specific skill that worked in the 
twentieth century but is not important today or in the future?  
Can we let focus go the way of the home telephone, newspaper 
and CD player? Or is it a skill the God intended for humanity to 
cultivate through-out all cultures and ages?  I would argue that 
focus is a timeless skill that should value and practice.   The 
biggest benefit of focus I can see is that it gets us somewhere.   
 When I biked across Canada, the joy was found in the fact 
that we perservered and rode for 50+  days in one direction 
that got us from the Pacific Ocean to the Atlantic Ocean.  Since 
that time, I’ve probably ridden the same distance but it doesn’t 
hold the same sense of accomplishment or joy that the tour 
did because my individual rides did not have an over-all goal 
holding it together.   Ask a professor what accomplishment are 
they most proud of - finishing their Phd thesis or completing 
the daily cross-word puzzle.  Both probably have taken up the 
same amount of time in their life but my hunch is that they will 
say their thesis.   Somehow it’s natural to celebrate and remem-
ber accomplishments that required perserverance, sacrifice,and 
some sort of sustained focus. 
 After several conversations with friends who are in their 
late 20’s I’m concerned that my generation is losing the ability 
to focus.  While some of us seem to be hitting all the external 
life marks (marriage, kids, career), a lot of us are merely tread-

Micah Van dijk

ing water.  One minute, we will swim to the west, then switch 
to the north, and before you know it we are back to our origi-
nal spot treading water.   Out of these conversations comes the 
question, what is hindering or helping our life focus?  

I’ve found a few attributes that hinder my focus: 
1.  I try to complete 10 tasks at once rather than prioritizing.      
2.  I am scared that failure will have permanent consequences. 
3.  I don’t want to close doors so I don’t choose anything.
4.  I do too much so that we don’t have to tackle a task that takes 
too much focus.   
5. I envy others and think blessings should come to us easily.  

I’ve also found a few attributes that help me focus:
1. I try to accept my limitations – every limitation realized cre-
ates room for growth in an area of expertise and passion.   Think 
of how dangerous your life would be if you had no realization 
of limitations.    
2. I try to reflect on the past.  I don’t know why, it just seems in-
tuitive that reflecting on the past and intentional thinking about 
the future helps sharpen our focusing tools.     
3. I try to trust in God.  I’m always impressed at Christians who 
devote their life to a tiny aspect of God’s kingdom and have 
a strong trust that this is where God wants them to work and 
breathe. 
4. I try to practice repetition.  I’m trying to exercise my brain 
and body through repeating a task soon will lead to that task 
becoming second-nature and that task can be built on.  I see this 
most tangibly in drumming.  I have to repeat rhythms 100’s of 
times and eventually the rhythm is so ingrained in me that I can 
add more complex patterns on top.

Focus is a powerful skill that can be used for the glory of God.   
The fruits of the work you do and value can increase exponen-
tially with increased focus.  Like anything involving power, it 
can also be used selfishly, irresponsibily, and pointlessly.  I hope 
you can find encouragement in choosing wisely in what you 
focus on.   In one, ten or 50 years, I hope you can look back 
and feel a deep sense of satisfaction in the work that you poured 
your effort and focus into.  I hope you can wake up one day real-
izing that you started at the Pacific Ocean and now your looking 
at the Atlantic ocean.     

Micah van Dijk is the Activities and 
Orientation Coordinator at 

Redeemer University College and 
editor of the PARTNER.  

  

Focus. Focus? Focus!  
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Cultivating the Sweet Spot in Your Staff 
Relationships through Coaching: 

A Model of Student Staff Supervision
Sarah JobSon
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How do you manage a new resident advisor staff? Is your 
style to be the “friend” or “supervisor”? Have you ever 

had to handle a difficult resident advisor or trudge through 
unrealistic expectations of student staff members?
As a resident director I have wrestled with these questions 
and I have often struggled to sort out the nature of the RD/
RA relationship. Steering through this relationship can be 
tricky, confusing, and sometimes messy. A healthy relation-
ship between an RD and an RA can be powerful, lasting, 
and beneficial for a healthy community. The opposite is also 
true; an unhealthy relationship between a RD and a RA can 
be draining, wounding, and harmful for staff dynamics. 
Armed with a job description and my past experience in 
youth ministry, I eagerly entered into the student develop-
ment field as a resident director.  As I started the semester, I 
was equipped with the tools and resources to be successful.  
We read through the RD manual, talked at length about pro-
gramming, confrontation, and how to handle crisis.  Looking 
back, the missing piece for me was the dialogue about su-
pervising the relational jungle of your RA staff.  But I would 
come to experience that “nothing really good gets built when 
everything’s easy… (and that desperation, failure) and con-
fusion often give way to new fullness and wisdom” (Nieq-
uist, 2010, p. 17). 
Those first two years were a blur. I was trying to stay afloat, 
balancing responsibilities, expectations, and relationships. 
I spent time organizing and re-organizing myself, learning 
the campus culture, understanding the needs of students, and 
getting to know my RA staff. Along the way, quite acciden-
tally, I fell into a few common ministry traps. I stumbled 
into the performance trap: I felt this deep need to give until 
I was empty, to pour into others at the expense of my own 
needs, and to say “yes” to everything for fear of letting oth-
ers down. I also staggered into the approval trap: I desper-
ately wanted to be liked, to be accepted, and to please others 
in an attempt to gain approval. Combine these ministry traps 
with the ambiguity between my staff and myself, and I was 
left with a recipe for hardship. The RD/RA relationship was 
never modeled to me.  Sure, I had RAs and I even roomed 
with one, but I never fully understood the nature of that rela-
tionship. I knew my RDs as mentors not as supervisors. 
My own insecurities, ministry traps, and lack of clarity re-
garding our relational roles contributed to the unhealthiness 
of those first two teams. I did not effectively re-direct my 
staff when necessary. Nor did I hold my staff accountable 
to expectations. Instead, I played it safe and tried to be their 
friend. My staff also had a part to play in the unhealthy dy-
namic of our team. Overall, we had created a discouraging 

and untrusting environment. We ended up there because we 
did not know how to navigate the tender relationship be-
tween RD and RA; we did not know our roles. 
This sounds a little dramatic, but I assure you that it was not 
enjoyable. It was a bittersweet season for us all. It was sweet 
because we were able to experience moments of laughter 
and support. But it was also bitter because we experienced 
hurt and frustration; that spring we went our separate ways 
as wounded leaders. 
But God is in the business of making all things new.  I 
needed a fresh vision, a word from the Lord – direction as I 
journeyed into leading another staff. I spent a considerable 
amount of time the summer after my second year evaluat-
ing my role and reflecting about the kind of relationship I 
desired to have with my staff. With time and prayer came 
a simple, refreshing model of staff supervision. This model 
centers on the analogy of a coach, encouraging the RD to be 
a coach to the RA team. I implemented this coaching anal-
ogy as I started my third year and have continued since at 
another institution. This model of staff supervision has truly 



been life giving, both to my RA staff through the years and 
to me. Seeing myself as a coach rather than a friend and see-
ing myself as an influencer rather than a person who needs 
to be liked has helped me to be effective and secure in this 
position. 

I share this model with you to give you the fresh per-
spective that I’ve found to be helpful in cultivating the sweet 
spot in my staff relationships. The concept is not all that 
complicated and perhaps you are already using aspects of it. 
But even in its simplicity, this coaching model has enabled 
me to be a healthy supervisor and has proven to be a power-
ful analogy for the RAs under my leadership.

Characteristics of Good and Bad Coaches
Most of us have either witnessed or experienced good and 
bad coaches. Some of us have participated on a sports team 
and have first hand experience with a coach. Others of us 
have faithfully watched our friends from the sidelines, 
cheering them on. I invite you to brainstorm characteristics 
of good and bad coaches. Here are a few more to consider: 

A New Perspective
What if these characteristics of good coaches became char-
acteristics of good resident directors? What if the language 
we use regarding coaches and teams was synonymous with 
the language we use to describe the relationship between 
resident directors and resident advisors?  I would advocate 
that the RD should be viewed as a coach rather than a friend 
or a boss. 
The Friend or Companion Role 
Because resident directors live where they work, it can be 
easy to get caught up in a friendship role, to over identify 
with students, and to allow the boundaries of our relation-
ship to get blurry. The RD that functions in this role can tend 
to be unpredictable, fickle, reckless and even insecure. The 
RD as friend can shrink the boundaries of professionalism 
and they can become less trustworthy. They avoid conflict, 
strive to please others, and need to feel needed; all of which 

A Model of Student Staff Supervision 
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results.
The Boss or Manager Role 
The opposite can also happen. For one reason or another, 
resident directors can slip into a boss minded approach of 
relating to those they lead. The RD who functions in this 
role can tend to be rigid, distant, controlling, inaccessible, 
and dominant. This results in several things:  RAs can feel 
inferior to their supervisor and sense that their effort is never 
enough. The RD as boss has a strong need to control, so the 
RAs feel they have little freedom to contribute their own 
ideas.  

The Coach Role 
The coach holds the tension between these two roles: boss 
and friend.  Obviously not all boss or friend roles are nega-
tive.  But the language that we use to describe the nature of 
the relationship and the way we view our roles needs to be 
redefined. Here is how it can look: 

A good, healthy coach knows and embraces their role as 
coach on the sidelines. A good coach has reasonable boundar-
ies, appropriate self-disclosure, wants to grow and challenge 
others, has confidence, and can be “grateful for what is given 
(to us from those we lead) without clinging to it, and joyful 
for what (we) can give without bragging about it” (Nouwen, 
1996, p. 66). There have been moments when I have forgot-
ten my role as coach. There have also been moments when 
I have been hurt or wounded by those I lead. And on those 
days, as silly as it may seem, I have locked myself in my 
bathroom, sat on the toilet (lid down), and reminded myself: 
I am just their coach. And oh, but “though merely a tool, I 
am a tool that loves them” (Gire, 2002, p. 101).
What Coaches Do 
As I have now found that sweet spot in my relationships with 
my RAs, I can identify four key things that I think coaches 
do well.  Coaches:
• Spur
• Share wisdom and experience 
• Model and invite authenticity 
• Equip
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Spur: Coaches spur student leaders on to make the 
most of their leadership experience. Coaches challenge lead-
ers in areas of weakness but also affirm their strengths. Andy 
Stanley, in his book The Next Generation Leader, talks about 
his coach in this way: “John makes me feel like I could con-
quer the world. Never in my life have I had anyone address 
so consistently and persuasively what I could and should 
be” (Stanley, 2003, p. 123).  I mentored one of my RAs for 
all four years she was in college. She came into her fresh-
man year broken, insecure, and deeply wounded. But as I 
had patience and as she continued to trust, Jesus utterly re-
deemed and transformed her life. The spring of her junior 
year, she had these words for me as her coach, “Your en-
durance through these years has absolutely blown my mind. 
You inspire me to never give up on people…You believed in 
me, stayed consistent with me, and loved me.” Coaches see 
potential, they see what someone can become and spur them 
in the right direction. 

Share Wisdom and Experience: Coaches share wis-
dom and experience with their student leaders.  They also 
share their mistakes. Good coaches do not keep their lead-
ers at arms length; instead they should journey with them 
and invite them into their lives. As their coach, you are not 
responsible for knowing everything there is to know about 
leadership. But you are responsible for sharing what you 
do know with the leaders around you. And as you pour into 
their cup what God and others have poured into yours, they 
will go farther, faster. They will be better leaders for having 
known you.” (Stanley, 2003, p. 127) 

Model and Invite Authenticity: Coaches also have the 
responsibility to model and invite authenticity.  Good coach-
es do not just sit on the bench, hide behind their game plan, 
and never get personal with their players. We have to model 
for them what we expect; “modeling recognizes that to make 
an impact we must put on display the life we’re inviting oth-
ers to live” (Webster, 2000, p. 59). How do our student lead-
ers learn what a God honoring life looks like if someone is 
not willing to show them? How do they learn to bounce back 
from failure if someone does not share their own screw-ups 
and model what it means to be forgiven by God and move 
on? How do they know how to deal with relationships, voca-
tion, and hardship if someone is not willing to show them? 
Good coaches are not afraid to live life in front of and with 
students.  

Equip: Coaches equip their student leaders for life and 
leadership. It is the coach’s job to prepare and provide re-
sources for leaders to be successful.  This summer, I got a 
voice message from one of my old RAs who was recently 
married. She called to tell me that she believed her RA year 
had enabled her to be a better wife. While she learned con-
frontation, listening, and basic counseling skills, it was the 
relational and communication skills she learned which were 
proving to be of great value in her marriage.  
Coaches guide their players on and off the court. Coaches 
reveal the big picture and inspire in their players the recog-

nition that they are indeed part of the larger story. Coaches 
communicate expectations and share life with their players.  
And I would argue that good resident directors do the very 
same. We need to change the language we use in describ-
ing our role to those we lead. Our perspective might also 
need to change. We cannot allow those we lead to view us 
only as their boss or friend; we must also be viewed as their 
coach.  For me the coach analogy has proven to be a healthy 
approach to staff supervision and team dynamics. Whether 
I have been a new RD on campus or I have had a signifi-
cant number of returning RAs on staff, the coaching analogy 
has been an essential part of having a successful and healthy 
year. 

Just this last spring of my first year at George Fox Univer-
sity, after years of implementing this coaching model, I had 
a new RA come to my apartment with an important clarify-
ing question.  She sat on my couch and asked me plainly: 
“Sarah, are you going to be my boss or my friend?”  I could 
not help but smile as I answered her question. 

Sarah Jobson serves as the Area Coordinator 
for Hobson, Macy, and Sutton Halls at George 
Fox University, located in Newberg, Oregon. 

sjobson@georgefox.edu

References found on page 14.  This article first ap-
peared in the Koinonia magazine published by the 
Association for Christians in Student Development 
(ACSD).  Reprinted with permission. 



Matt Shantz
Providence UniverSity 
college and SeMinary 

Providence University College and Seminary Facts:
Location: Otterburne, MB (30 minutes south of Winnipeg)
Date of first semester:  1925
Degrees offered: Bachelor of Arts, Bachelor of Theology, Bach-
elor of Social Work, Diploma in Aviation, Masters of Divinity, 
Master of Arts (Counselling), Doctorate of Ministry.

Mission Statement: Providence is a Christian academic com-
munity in the evangelical tradition that teaches people to grow in 
knowledge and character for leadership and service.

Current Enrollment: 420 overall:  250 (University College), 170 
(Seminary)
Students in Residence: 130 (traditional residences), 50 (Provi-
dence apartments)
Resident to Commuter student ratio:  50% residence (if consid-
ering only traditional residence)
# of International Students: 70
Residence style: traditional residence, apartments and hybrid housing
Residence requirements: under 20 years old, must live in tradi-
tional residence
Food Plan: Full food services through Sodexo.  Mandatory for 
traditional residence students. 
# of Student Life Staff:  6 staff (3 full-time, 2 full-time for 8 
months during the academic year, 1 part-time)
Tuition Cost per year: University College:  ($6750 [full-time])  
Seminary: ($10,000 [full-time])
Food and Housing Cost per year: $4872.00

Position: Residence Director
Education: Bachelor of Arts in Youth Leadership
Year’s working in Student Life: 5
Year’s as a CACSD Member: 5

What do you love most about working in Christian Student 
Development?
The aspect of my job that brings me the most enjoyment is working 
with the student leaders.  I love working with students who are taking 
an active role in self-growth, as well as desiring to serve the greater 
community.  Nothing in my job gives me more pleasure then seeing a 
student have a “a-ha moment” where something just clicks; and since 
I work the closest with student leaders, it most often is through them 
that I can see these moments.

What do you find the most challenging in the work you do? 
For me, the most challenging part of being a Resident Director is being 
in disciplinary situations with students.  There are times where disci-
plinary meetings go very smoothly and open up doors to discuss deeper 
issues in a students world (rarely is the issue simply surface level; all 
behavior meets needs), but far too often it can feel like pulling teeth.  
Discipline situations can too easily come across as attacks against stu-
dents and guards can be built quickly.  It is tough to work with someone 
and care for someone, when they do not view it in the same way as you.

What do you think Christian Canadian Student Develop-
ment must focus on moving into the future?
I believe that as Christians in Student Development our focus as 
we are moving into the future should be in the same place as it has 
been in the past…on Christ.  This is the message of the gospel, and 
I believe is the call on us as Student Development Professionals as 
well.  The more I am focusing on my spiritual walk and well being, 
the better equipped and prepared I am for my work.  It is when I 
lose focus of the priority of my faith to what I do, that work can start 
to unravel.  Programming, events, and relationship are extremely 
important to what we do in Student Development, but the heartbeat 
of who we are and who we will become is Jesus Christ.www.prov.ca
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Where are all the leaders?
Dear Student Development Professional,

I’m concerned. I hope you are too. You see, I once sat in an office much like yours, on a campus where year 
after year students would learn to weave their beliefs and behaviour at the critical time they would be addressing 
their personal calling and vocation. I would invest my time and energy into developing young leaders and was 
exhilarated by the idealism and vision my students showed for how they would serve God into their future.

 Now, I work in a church.

It’s a great church really. I’m compelled by our vision for both people who follow Jesus, and those who’ve 
never really met him to experience his irreligious, transformative love and partner with him in his redemptive 
and restorative Kingdom plan. Sounds great doesn’t it?

The only problem is, I can’t seem to find any amazing, spirited young leaders who feel compelled to lead the 
church into the future. Sure, I can find volunteers, small group leaders and even a few who are passionate about 
how the church should change, but I can’t seem to find anyone who feels the burden for The Bride and wants to 
become a shepherd of people - a pastor.

Why don’t those quality student leaders envision using their gifts and passions to lead in the church? 
Why don’t some of those resident assistants, student presidents, social work and communication majors see 
themselves pursuing a life of service in the context of church? I’ve got some ideas, and I bet you do too. Here are 
a few things I’ve heard, some of them are legit.

·   “Why would I work in a church? It’s an irrelevant institution on its death-bed.”

·   “ Encourage my kid to become a pastor? No way! That’s a lifetime of frustration and poverty.”

·   “I can serve the poor better if I’m working outside the church.”

·   “There is not one church I’ve been to that I would want to work in.”

·   “I’d have to get my spiritual act together in order to be a pastor.”

·  “I don’t know how to preach.”

There is no question that the church has a lot of work to do – an evolution is required. Its dangerous decline 
shouldn’t concern us because we’re trying to preserve an institution, it should terrify us because it is the Body of 
Christ, responsible to be equipped to do his work in the world. (Ephesians 4)

So, you and I both have the same objective, don’t we? We want to develop people to have a Kingdom vision 
and worldview. We endeavour to guide people to understand their gifts and how best to use them. We believe 
that those who follow Christ are agents of renewal and reconciliation in our broken world. And so I wonder… 
What’s your responsibility in helping to raise up enthusiastic, well equipped, passionate young leaders to become 
pastors and leaders in the local church? What’s mine? How do we work together?

Sincerely, 

Christa Hesselink
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A letter from a Canadian pastor  

Christa Hesselink is the Leadership Development Pastor at The Meeting House, a multi-site 
church located in Ontario (themeetinghouse.ca). She worked in higher education from 2000-2004 
and completed her MA in Leadership/ Student Development from Trinity Western University.  She 
is also a member of the CACSD.



Higher education has not reached a pinnacle of perfec-
tion and it is in need of improvement to fulfill its 

mission to society. Higher education has been susceptible 
to the insidious forces of individualism, consumerism, and 
fragmentation and is in need of ongoing reform. Higher 
education has a significant role in shaping the hearts and 
minds of a new generation of citizens, preparing students to 
take responsibility within society as contributing citizens.  
To maintain and enhance the influence that educational 
institutions exert, several educational reforms should be 
implemented.  First, comprehensive educational efforts are 
essential for the development of the whole person.  Second, 
an integrated educational approach includes experiences 
inside and outside of the classroom.   Finally, missional 
sustainability is contingent upon a shared stakeholder com-
mitment to the educational vision.  
Students are feeling, thinking, choosing, relating, and spiri-
tual beings, and the modern academy has at times been ne-
glectful in nurturing the whole person.  Higher education 
can achieve greater balance in accounting for the complex-
ity of the whole person in all educational efforts.  Palmer 
and Zajonc (2010) argue for educational environments that 
are attentive to the fullness of humanity.  For example, the 
University of Calgary (U of C), the largest and most influ-
ential university in the city of Calgary and the second larg-
est university in the province of Alberta,  articulates that its 
mission is to “seek truth and disseminate knowledge” (2011, 
p. 1).  Seeking truth and disseminating knowledge are wor-
thy goals to pursue, but they may constrain the institution in 
creating intentional learning opportunities that address the 
wholeness of humanity.
Higher education can  better serve societal needs by  attend-
ing  to the totality of the human learning process; by en-
couraging students not only to develop academic qualities, 
but also  desires, motivation (Pink, 2009) and love.   The 
mission of the U of C is indicative of the modern academy 
in Canada, and wields significant power by informing policy 
and practice.  The missional direction of many public insti-
tutions, which seems to often focus on knowledge dissemi-
nation, may erode efforts focused on educating for wisdom  
and  “dealing with the messiness of human life” (Palmer and 
Zajonc, 2010, p. 38). 
Second, higher educational effectiveness could be enhanced 

by developing learning and developmental opportunities 
across the entire campus.   Some believe that the entire stu-
dent experience is the curriculum;  however,  this is  often 
not the prevailing view.   Wolterstorff (2004) challenges 
conventional wisdom by suggesting that student formation 
is  influenced by practices in and outside the classroom.  
Educationally meaningful opportunities present themselves 
in unique and unexpected places.   Richard Light’s (2001) re-
search with undergraduate Harvard students found that four 
fifths of students surveyed regarding “critical incidents that 
changed them profoundly” (p.  8) chose situations or events 
outside the classroom.  Light (2011) advocates for student 
participation in co-curricular activities, especially if they are 
engaging to the student and reinforce classroom learning. 
 Many students and alumni reflect on their experiences and 
testify   that learning takes place on the field, in chapel, in 
the cafeteria, in the residence hall – and also in the class-
room.   By participating on a varsity team, a student athlete 
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may learn conflict resolution, team goals, perseverance, de-
termination, humility, and work ethic.  Students with a resi-
dential experience may learn first-hand the powerful impacts 
of community, reinforcing what they learned in their social 
psychology class.  As another example, students working 
through an accountability process with the Dean may realize 
that the concept of redemption is not just an abstract theo-
logical construct, but an idea that has relevance to their lives. 
Faith- based institutions  need to be vigilant in their  efforts 
to articulate, nurture, and support their  institutional mission. 
It would be naïve to think that  Christ- and student-centered 
schools are self-sustaining and will simply remain rooted 
in their commitment to their historical Christian traditions.   
Plantinga (2002) provides a historical example of Harvard, 
an institution that was from origin aligned with the purposes 
of Jesus Christ.    Could this be the trajectory for faith based 
schools as the pressures of secularization in Canada continue 
to grow?   Certainly this is a possible future reality.   Being 
mindful of faith-based institutions that have maintained their 
missional trajectory is helpful in understanding and protect-
ing an institution’s core values.
 Benne (2001) provides a masterful analysis of six premier 
colleges and universities (Calvin College, Wheaton College, 
Baylor University, The University of Notre Dame, Saint Olaf 
College, and Valparaiso University) that have kept their reli-
gious traditions in the face of external and internal forces.  In 
summarizing why so many schools over time have lost their 
connection with their sponsoring tradition, Benne (2001) 
states there  are “not enough committed and competent per-
sons present at critical times to insist that the sponsoring her-
itage be publicly and fittingly relevant in all facets of college 
life” (p. 19).   As an example, schools are  under significant 
financial pressure to recruit students; however, enrolling a 
significant number of students with a poor mission-fit could 
significantly alter the ethos of the school. The same applies 
to finding credentialed, mission-fit faculty members who are 
in short supply. 
Reform is needed in higher education to ensure effective ser-
vice to society.   A preferred future reality in higher educa-
tion includes a commitment to whole person development, 
integrated learning in and outside the classroom, and vigi-
lant efforts to maintain the missional focus.  

Wally Rude is the Vice President of Student Services at Ambrose Univer-
sity College and the President of the CACSD.  

                    
References are found on page 14.  
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Senate provide one another with support and encouragement 
throughout the academic year. 

One way in which these organizations support each 
other is by the sharing of resources. During this academic 
year, Student Life and Student Senate have agreed to co-
sponsor a major event together.  Financial costs will be 
split and the event promoted by both organizations which 
in turn increases event awareness and student attendance. 
This partnership, similar to the Sea anemone and clownfish, 
allows both organizations to fully take advantage of their 
resources. 

Student Life also acts as a source of encouragement 
and provides advice for Student Senate. The Dean of 
Students, Karen Cornies, serves as the faculty advisor for 
the Student Senate President, Esther Cubitt. In an interview, 
Esther described that relationship as being, “a unique and 
amazing opportunity where I receive helpful advice from 
someone who has had many years of experience in dealing 
with students on a day-to-day basis.” Similar to the good 
rapport established between the Dean of Students and the 
Student Senate President, other Student Senate members 
are advised by staff found in the Student Life department. 
In all of these relationships, the experience and maturity of 
Student Life staff help to guide members of Student Senate 
in their individual roles and responsibilities to students. In 
return, Student Life staff is able to interact with students and 
make use of their expertise in a way that is beneficial to the 
Redeemer community. 

Offering a perspective from inside Student Life, Micah 
van Dijk observes that: “Student Senate generally knows 
the immediate needs of students more clearly than Student 
Life because as students, they interact on a different level 
than staff members can. As well, Student Senate has a more 
grass-roots influence on student involvement in school 
related events.”   Student Senate is able to convey student 
concerns or desires to Student Life and provide them with 

Imagine going to work seven days a week, taking 
diligent notes on speakers for fifteen hours, coming 

home to complete 30 to 40 hours worth of home-work, cook 
dinner, clean the house, spend time with friends and family, 
and then after all of that, trying to find time to engage in 
activities you like to do. I think we all can agree that university 
life can be an intimidating and stressful experience for new 
students. Luckily, student development professionals and 
student-led organizations exist to help students cope with 
the daily stresses of university life. But helping students 
just survive university life isn’t the only purpose of these 
professionals and student-leaders. Let’s use my university, 
Redeemer University College, as a case-study to illustrate 
how these students and staff work together.  I hope that 
comparing the similarities and differences found between 
Redeemer and your context will help you understand the 
relationship with your student leaders. 

The Redeemer Student Life Department aims to 
“[help students] become the person [they] were created to 
be.” Similarly, Redeemer’s student-led organization called 
Student Senate aims to “prayerfully partner with students 
to enable involvement and encourage service to students, 
Redeemer University College and the wider community.”  
Together, these organizations work to enhance the student 
experience by encouraging students to grow in their skills, 
education and faith. 

So how do these organizations relate to one another? I 
would describe the relationship between Student Life and 
Student Senate as being similar to that between clownfish 
and sea anemones found in nature. Clownfish, a small 
orange fish seeks protection and feeds off of the algae 
and small invertebrates found in the sea anemones. In 
exchange for their protection and food, the sea anemone 
receives nourishments from the fecal matter left behind by 
the Clownfish. In the same way, Student Life and Student 
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A Clownfish Lesson
The symbiotic relationship between a student-led organization and college/university 
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first-hand student feedback. 
Increasing student involvement in Student Life events is 

another way in which Student Senate can be a resource for 
Student Life. Senators can use viral marketing or word-of-
mouth communication to increase event awareness because 
students value the opinions of their peers. By providing 
student feedback, Student Senate is able to give Student 
Life the knowledge they need to better serve the students of 
Redeemer. 

Going further in depth into the relationship between 
Student Life and Student Senate, we can draw parallels 
between the services offered by each organization. Apart from 
providing student activities, socials, and spiritual outlets, 
they each provide students with the means to accomplish 
their goals.  John Krueger, the Career and Placement 
Coordinator for Student Life, provides students with the 
guidance needed to answer the age-old question, “What do 
you want to be when you grow up?” Student Senate provides 
students with the means of achieving these goals in the form 
of bursaries. These bursaries are specifically designed to 
assist students who wish to further their education but are 
unable to financially support their goals.

Student Life and Student Senate provide students with 
the opportunity to develop their leadership skills and abilities. 
Student Life trains many students to be leaders in the dorms 
and on-campus.  Student Senate also has many leadership 
positions available to students such as club leadership 
or Senator positions. In each of these roles, students are 
subjected to the challenges of team work, time management, 
organization, budgeting, and conflict resolution. Going back 
to the mission statements of Senate and Student Life, they 
aim to maximize the student experience and by taking on 
these leadership roles, students are able to do just that. 

In my interview with Brittany Lorenz, the Vice President 
of Student Affairs for Student Senate, she described Student 
life as “a resource for Student Senate. We work with Student 
Life to promote student involvement on campus.” It was 
interesting to compare this with Micah Van Dijk’s opinion 
that, “Student Senate is also a resource for Student Life in 
terms of their proximity and their knowledge of the needs, 
trends and desires of students”. It seems that from these two 
perspectives, both Student Life and Student Senate view 
each other as helpful resources that work together to serve 
the greater Redeemer community. Whether it is by providing 
events, student socials, financial or spiritual support, 
leadership opportunities, or simply advice and guidance, it 
is the goal of both Student Senate and Student Life to point 
students in the direction of achieving their full potential and 
enjoying their time here at Redeemer University College.

   

Triona Mills is a 4th year business major and 
French minor at Redeemer University Col-
lege.  She has served Student Senate for two 
years-one year as the Activities Coordinator, 
and one year as the Communications Officer.  

She also works part-time in the
Student Life department.     

Editor’s Questions:
After reading Triona’s article a few questions popped into 
mind.  I’d be curious to hear the thoughts of your staff on 
them.  Please share them on CACSD Google Groups so that 
we can swap thoughts and ideas.  Email cacsd@google-
groups.com (for CACSD members only).   Contact marlin.
reimer@prov.ca if you are having trouble accessing it.      

1) Where are the areas of tension between the student-led 
organization and the student-development staff?  

2) How does your staff department actively work with the 
student-led organization?  Have you caught yourself in a 
passive co-existence recently?

3) What do you do to help train the student leaders in their 
roles?  

4) How do you see your department benefitting the student-
led organization? 

5) How does the student-led organization assist you in your 
goals?    



The Parting Picture
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Sharon Schotsman, the 
Dean of Students at Em-
manuel Bible College, came 
into work just before Christ-
mas to find that her desk 
and all the items on it had 
been gift-wrapped.   This 
picture was taken after she 
had un-wrapped her com-
puter monitor, mug, and 
pictures but before she had 
un-wrapped her desk.   

This photo was submitted by 
Tim Grace.  

Send interesting photos in-
volving CACSD members to 
mvandijk@redeemer.ca and 
it could be published in the 
next PARTNER.  
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 CACSD Conference 
May 28th to May 31st  

Hosted by The King’s University College 
 

Costs: 
Registration Fee 
Very Early Fee $55.00 ________ 
Must be received by March 1st    
 

Early Fee  $65.00 ________ 
Must be received by May 1st    
 
 

Late Fee  $75.00 ________ 
After May 1st  
 
 

One-day Fee  $35.00 ________
   

CACSD Membership  
Membership 11/12 $30.00 ________ 
Membership 12/13  $30.00 ________ 
 

(2011-2012 Membership Mandatory for Conference 
Attendance) 
 
Meals Per Person 
Dinner May 28- Breakfast May 31  
    $105.00_______ 
(Please indicate food allergies) 
 

Lodging Per Person for 3 nights 
 

Single room $40 per night  
    # of nights ____ total_______ 
Excursions: 
Golf      Pay at course 
West Edmonton Mall Free 
Fort Edmonton Park  $15 
Old Strathcona   $Free 
Hike    $Free 
(Send separate cheque for excursions, fee non-refundable after May 15th) 
 

Airport Pick-up/Drop-off (Edmonton) 
One-way   $   10.00 
Round-trip   $   20.00 
 

----------------------------------------------- 
TOTAL    $_______
      

Early registration deadline is May 1st.   
Please make cheque payable to CACSD and 
send your completed registration to: 
 
Eric McIntosh 
Dean of Students 
The King's University College 
9125 - 50 Street, Edmonton, AB  T6B 2H3 
780-465-3500 ext 8105 
 

 
Name:  _______________________ 
 
Title:    _______________________ 
 
Institution:  _______________________ 
 
Phone: _______________________ 
 
Email:  _______________________ 
 
Emergency Contact:  _________________ 
   
 
Male    Female   
 
Flight Info if Using Airport Pick Up/ 
Drop Off Service: 
Incoming Airline & Number:____________ 
 

 

Date: __________Time: ________ 
 

Outgoing Airline & Number:____________ 
 
 

Date: __________Time: ________ 
 
 
You will be notified via email as to airport 
pick-up/ drop-off times. 



 

visit www.cacsdhome.com

Join us in Edmonton for the 
CACSD Conference 

In collaboration with CHEC

May 28-31,2012


