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Elizabeth Williams

      What is the nature of “Student Life”?  How 
does this interactive office differ from other student 
services?  Does it – should it – have its finger on the 
pulse of a campus? If so, how does this assessment of 
life on campus take place?

      To elaborate on this analogy a bit, we usually 
check our pulse when we simply wish to confirm that 
everything is still humming along nicely.  Checking 
our pulse takes fifteen seconds, is done randomly at 
various times and offers enough basic information to 
tell us everything is or is not okay.  In this same way, 
informal, unscheduled conversations and interaction 
of staff with students and with each other can quickly 
assess whether or not things are humming along nicely 
on campus.  

Our Student Life office has always been a busy 
gathering place.  Our ability to function as a team often 
depends on the informal intersection of our days with 
each other and the students.   This method of dialoguing 
often helps us get to the heart of a matter quickly.  
Formal meetings are certainly important for planning, 
tracking issues, solving problems and monitoring 
progress.  However, formal meetings, booked days 
or weeks in advance, do not allow for that level of 
serendipity or spontaneity through which new ideas or 
solutions are born, and by which underlying questions 
and problems may come to the surface.  Here are some 
recent examples:  

a) Students coming in to sign up for and buy tickets 
to an “Art Crawl” or a Tiger-Cat game stop to make small 
talk with staff.  This leads to great discussions about the 
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I recently read an article by a theologian on the topic 
of Christian higher education. He argued that Christian 
education must always mean the integration of rigor-
ous academic study and spiritual formation. I agree: 
a loving knowledge of God is always a matter of the 
heart, soul, mind, and strength. This is to say that it 
is personal and holistic, never merely a matter of the 
mind.
 However, what confused me then was his in-
sistence on spiritual formation being primarily a mat-
ter of confrontation with the truth of scripture. He 
downplayed the significance of small groups (as one 
example), instead arguing for greater focus on biblical-
theological education. Now this may sound perfectly 
natural to most of our ears: how else does one grow 
spiritually except to “read your Bible and pray every day, 
pray every day.…” Upon further reflection, however, to 
me it sounded like he was saying: Christian education is 
a matter of integrating biblical-theological study with 
biblical-theological study. 
 It’s not hard to see how academics and spiritual for-
mation can become confused (or even conflated) when 
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1 Summer 2010). I recommend it to you. I suggest that 
student development practitioners should be primarily 
focused on student formation. I would guess that most 
of you would concur.  Formation is viewed holistically and 
most student life departments are organized and func-
tion in ways that engage the whole person – physically, 
emotionally, relationally, academically, spiritually, and 
vocationally. My general observation is that a vast array 
of practices and programs are designed, implemented  
and available to students outside the classroom to cre-
ate formational opportunities. Examples include chapel, 
small groups, mentoring, orientation, intramurals, coun-
selling, and accountability, prayer, community service, 
leadership. The list could go on and on.  I am convinced 
that student engagement  in these co-curricular oppor-
tunities  is positively formational.  Moreover, the ways 
in which the programs are delivered tend to be in the 
context of relationships, thus enhancing the effective-
ness of positive influence. I suspect you can all point to 
students, as I can, that have had transformational expe-
riences because they were willing to work though issues 
with a counsellor or mentor and commit to corporate 
worship and prayer,  to join a small group, to serve in 
their community or to lead.  However, as Smith suggests,  
“education is happening all over the place (for good 
and evil)”, and how can we be sure we are winning the 
‘practice’ battle? Some student practices are negatively 
formative and include alcohol and drug abuse, sex and 
gaming addictions, and unbridled consumerism, just to 
name a few. The challenges loom large as we endeavour 
to encourage and challenge students to choose wisely 
the practices that will shape their hearts, minds and de-
sires for Kingdom purposes.

I conclude with a compelling and perhaps provoca-
tive question raised by Smith. “What if education wasn’t 
first and foremost about what we know, but about what 
we love?” I think for many of you, your work does centre 
on what our students love (God, each other, themselves, 
and the natural world), and for this I am thankful. Your 
work does make a difference 
within an educational learning 
community.  

I trust that we will have an 
opportunity to discuss these 
matters further face to face at 
Crandall University in May at the 
annual CACSD conference. 

Regards, 

Wally

The Christmas break afforded opportunities for rest 
and relaxation for the Rude (as in my last name, or at least 
I hope) family. We spent time in the Edmonton area visit-
ing family, celebrating Christmas and enjoying the winter 
wonderland of frozen northern Alberta.  It also afforded 
opportunities for reading some books on my ‘must read’ 
pile, and I must say I was deeply challenged and encour-
aged, particularly by one. 

In  Desiring the Kingdom (2009) by James K.A. Smith, 
he challenged conventional wisdom asserting that “…edu-
cational strategies that traffic only in ideas fail to actually 
educate; that is, they fail to form people.” Formation is ho-
listic, touching the mind, desires,  and practices of people.  
Smith suggests, and I concur, that the  primary goal of 
education should be formation. That is, the Christian  edu-
cational enterprise should endeavour to shape people to 
become thoughtful, loving, caring, purposeful, engaged, 
responsible and contributing citizens.  As Smith puts it 
bluntly- “radical disciples of Jesus”.  I think that one of  
the tragedies  within the  modern academy is  that  infor-
mation and knowledge has become front and centre, and 
formation has been relegated, perhaps unintentionally,  to 
the back row. How are Christian educational institutions 
fairing on this front? How much have we been influenced 
by modern secular practices that perhaps run at cross pur-
poses to a student formation mission? 

Smith continues to challenge the conventional wisdom 
suggesting that engaging in healthy practices, and not 
holding a coherent worldview, is the primary driver shap-
ing and forming humans (the thesis of the book).  I am not 
completely convinced of this as it seems to be a chicken 
and egg scenario.  It seems to me that both right thinking 
and right practice work synergistically to yield formation 
fruit. However,  I am convinced that Smith has identified 
a tendency in modern educational pursuits (Christian and 
secular) to emphasise worldview, information and knowl-
edge over practices, community  experience and desire. Is 
it not true that on the whole, educational institutions are 
more concerned about what students  know as opposed 
to how they will use their new  knowledge in service and 
leadership? Is it not true that most educational assess-
ments and grading  focuses on mind and thought devel-
opment over heart,  emotional or relational development? 
We  value what we measure, but we should measure what 
we value. Given that the primary readership of this article 
will be folks engaged in co-curricular educational work, 
we need to also  briefly explore the role Student Life de-
partments play in student formation?

I thought Karen Cornies did an excellent job discuss-
ing the role of the co-curricular in an article titled, “De-
veloping the Co-curricular” in The Partner (Vol 10 Issue 

Wally Rude

Education - Formation or Information



Editor's Note
I have never had such a bad case of writer’s block as I’ve 
had for writing this Editor’s Note.  I originally wanted 
to look at adaptive versus technical challenges in our 
work.  That article got confusing pretty quickly.  I then 
started reflecting on the past year and times of transi-
tion we faced.  The article turned out to be a good one 
for me to write but most likely confusing to the readers.   
I even spent 20 minutes hammering out a rough draft 
of an editorial about the Hamilton Tiger-Cats.  I’m sure 
there is some connection between football and student 
development...
 So in light of this extreme case of writer’s block 
I’m going to write a bunch of random thoughts and I’ll 
keep it short.  
 
1.  Did you notice our sponsors in this edition.  Give 
Brian a call at Caledon insurance if you have questions 
about students being insured at your institutions.  Also, 
check out the MA in Educational Studies offered at 
Providence.  It looks like a really interesting program. 

2. I’m pretty pumped about the conference. 

3. I recently read a book by Jeff Manion called “The 
Land Between.”   It’s a really good book.  The thesis can 
be summed up in the quote below.  

4.  I’m curious what other people’s views are of Hamil-
ton regarding the Pan-Am Stadium.  I love my city and 
have been following the issue very closely.   If your view 
of us isn’t complimentary, break it to me gently:)   I love 
this city.  

Micah van Dijk
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5. Does anybody else like driving in snow?  Hamilton 
received their first big snow fall in early January and I 
was driving to meet a friend at the Accident reporting 
centre reflecting on what I love about driving in snow.  
My conclusion:   It forces me to chill and drive slow.        
I also love how the snow fills in all the potholes  and I 
feel like I’m driving on air.  

Anyways, enjoy these rather random thoughts and en-
joy the rest of the PARTNER.  

Micah van Dijk is the Activities and Orientation Coordinator at 
Redeemer University College and the editor of the PARTNER.  

Blah Blah Random Blah  

Life is full of unwanted transitions.  It is our re-
sponse to the land between that will determine 
whether our journey through the desert will re-
sult in deep, lasting growth or prove destructive 
to the soul.    - Jeff Manion

Summer Edition Deadline is July 15, 2011
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in the dorm can be affected and their behaviour on 
campus can become erratic if they become despondent 
over their abilities to keep up.  Once a student ends up 
on the radar of one staff member, it’s not uncommon to 
discover that they are also on the radar of a number of 
other staff members. Staff can then communicate with 
professors who may not realize the issue they have with 
a student is, in fact, occurring in other classes and even 
outside the classroom.  In order to assist such a student 
in a holistic manner, this interactive relationship between 
all “Student lifers” needs to be maintained.  

An office cannot speak of offering a holistic approach 
to a student’s life on campus without recognizing how 
important the collaborative effort of its staff is to that 
task.  As we work together within the office to meet 
the needs of our students, we are better able to work 
efficiently and interactively with the professors and other 
departments in the university.  The strength of each office’s 
working relationship directly impacts its effectiveness as 
it communicates with and assists all other departments, 
and nowhere is this more true than in Student Life.  

As we start this new semester, what informal ways will 
you find to assess the life and pulse of your campus?

Elizabeth Williams is the Departmental Assistant at Redeemer 
University College.   

nature of activities Redeemer creates or makes available 
to the students.  Impromptu brainstorming sessions 
occur in the middle of the afternoon and lead to new 
ideas for orientation. 

b)  Students stopping by “just to say hi” can be 
intuitively assessed by a staff member and given an 
opportunity to come in and chat.  The freedom to offer 
them an unscheduled conversation is an important facet 
of each student life staff member’s role.  For example, 
a student who had just found out about the death of a 
loved one far away simply stopped in hoping to chat for 
a while about her loss.  In the midst of worrying about 
an upcoming mid-term she had that day, she was not 
aware that help was available.  Our ability to meet this 
student at her moment of need sent a clear message to 
her about our role and our openness. 

c) An informal discussion regarding new welcome 
kits for orientation resulted in a new way of integrating 
first-year commuting students into campus life.  The 
outcome? We experienced a higher than usual participation 
of commuting students in the events scheduled around 
orientation.  The energy and enthusiasm created within 
our department was another tangible result.

d) Taking control of items such as lost and found 
answers questions that can be crucial to a student or 
student body’s safety.  How many students have lost 
dorm or mailbox keys?  Are they, for the most part, 
being handed in when found or should there be concern 
that they are not being returned?  Should this lead, for 
example, to a new way of issuing dorm passes instead of 
keys?  Having the ability to take a moment in a student’s 
day when they are stressed and letting them know that 
their stress is important to us (lost notes, lost textbooks) 
goes a long way in showing them that our institutions are 
serious when we tell them we are different from larger, 
more impersonal campuses. 

e) RAs and HAs are encouraged to see themselves 
as part of the Student Life team.  In order to support them 
in their day to day tasks, the ability to pop by for a quick 
word or question becomes an important factor in making 
this relationship between office and students a vital, 
working relationship.  Often in these short conversations 
a student life staff member comes to see a larger pattern 
of behaviour or concern on campus that would not 
have come to light in more formal meetings.  The ability 
to address the issues in a more timely fashion is also 
increased.  Students are more likely to ask a question that 
they aren’t sure is worth asking while talking informally 
one-on-one.  And these questions often reveal much 
more to a staff person than the student even realizes.

The Student life office also depends a great deal 
on the co-operative relationships among the staff 
themselves.   Students found to be struggling in one 
area of their life - for example, in the classroom - are 
often struggling in other areas as well; their relationships 

continued from pg 1
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Summit Pacific College 

Summit Pacific College Facts:
Location: Abbotsford, British Columbia
Date of first semester: 1941 (70 years old)
Current Enrollment: 210 F.T.E.
Degrees offered: 
BA in Religion (Pastoral Theology, Youth Leadership, 
Counselling, Church Ministries, Church Music, Intercul-
tural Studies and Biblical Theology). 

Bachelor of Religious Education (Early Childhood Edu-
cation). Students who take the Bible concentration at 
Summit may transfer this to TWU to earn a BA. 

Omega Challenge, a one-year discipleship program 
with international ministry experience. 
Mission Statement: To Educate and Equip Christians 
for Spirit-empowered ministry in the church and in the 
world. 
International Students: 2-4
Students in Residence: 168 
Residence to Commuter Ratio: mostly residence
Residence style: 2 students per room, with two rooms 
sharing a full washroom  
Residence requirements: All single, full-time students 
under 25 years of age are required to live in residence 
unless living with their parents/legal guardian or close 
relatives.
Food Plan: Includes all 3 meals Monday to Friday and 
brunch and supper on Saturday and Sunday. 
Student Life Staff: 3 + 2 resident supervisors and 12 
RA’s
Tuition Cost per year: $6480
Food and Housing Cost per year: $4988

CACSD Member’s Profile
Name: Mark Hawkes
Position: Dean of Students
Education: MCS Regent College
Years working in Student Life: 21
Years as a CACSD Member: 12
Conferences attended:  3

What do you love most about working in Christian 
Student Development?  
What I enjoy most is seeing students develop and ma-
ture over the years.  I feel like I have a great opportu-
nity to invest in future leaders, and mine is the ministry 
of multiplication.  When I was a pastor you affect one 
person in the church.  In student development the stu-
dent that I impact will impact many others, thus the 
ministry of multiplication.

What is the most challenging part of your work?
The most challenging part of my work is helping stu-
dents who come from dysfunctional homes become 
whole and healthy.

What do you think Christian Canadian Student Devel-
opment must focus on as we move into the future?   
I believe that we must continue to focus on the needs 
of students, and to the best of our abilities we must 
instill in them what is needed for their futures.  I also 
believe that we can’t pass on to students what we don’t 
have ourselves.  As a leader I need to be setting student 
leaders up for success.

Mark Hawkes with his 
two grandsons.



is a pattern which gains intensity and results either in 
student compliance and the cessation of negative con-
sequences or ultimately the separation of the student 
from the community.  In either case, however, there is 
no balance between negative (or harm) and positive (or 
healing).  Restorative Justice aims to re-establish the 
balance which is offset by harms through collaborative-
ly seeking out positive actions equal in weight to the 
negative actions which have already taken place.
 To start with, a helpful question may be “Who is 
‘us’?”.  ‘Us’ are we who are leaders in the field of stu-
dent judicial affairs in Christian higher education.  ‘Why 
us?’ is a valid question, and is one that we hear plenty 
of people ask.  The simple answer is that by virtue of 
our very identity as Christ-followers and Kingdom-
bringers, we are called not only to maintain but to set 
the global standard for reconciliation.  For King’s spe-
cifically, we recognized that in order to be true to our 
mission to “bring renewal and reconciliation to every 
walk of life as followers of Jesus Christ the servant-King” 
in the area of student conduct, we needed to seek an 
alternative to the purely punitive structure we had in 
place.  Restorative Justice has literally been an answer 
to prayer, and we marvel at God’s obvious favour every 
time a case closes successfully.  We often hear remarks 
such as “this is SO King’s” or “why haven’t we been do-
ing this for years?”.  When members of our community 
learn about, facilitate or experience Restorative Justice, 
it is easy for them to see why we do it.  
 In Colossians 3:16, Paul calls us to “Let the word of 
Christ dwell in you richly as you teach and admonish 
one another with all wisdom.” This is the scripture upon 
which King’s motto; “Teaching each other in all wis-

                                                                
Many who are reading this will be familiar with the term 
Restorative Justice.  Of those, fewer have likely been 
acquainted with the practice of Restorative Justice, es-
pecially in the context of Christian higher education.   
  If you are one of those for whom Restorative 
Justice is a very familiar idea, you may consider this a 
call to make it the front page of your student conduct 
‘playbook’ and even the most regular method by which 
broken interdepartmental relationships are reconciled.  
The reasons for taking these steps are many, and to get 
at them it may be best to share with you first of all what 
exactly Restorative Justice is, and secondly how it has 
come to be the preferred method of student miscon-
duct response at The King’s University College.  
 Like a close friend, those who know and practice 
Restorative Justice lovingly refer to her by the initials 
RJ.  Restorative Justice formally came into being in the 
1970s when several Christian leaders in North America 
sought to develop an alternative to an onerous and re-
tributive criminal punishment practices.  Among these 
was Howard Zehr, a man who many of us now fondly 
refer to as the “Grandfather of Restorative Justice”.  It 
is important to understand before we get too far that 
neither Zehr nor his contemporaries invented RJ.  Many 
practices and principles upon which Restorative Justice 
has been developed had existed for centuries, particu-
larly with Aboriginals in Canada and New Zealand as 
well as with Celtic nomads.  Any time RJ practitioners 
gather into a circle to work with those for whom a con-
versation is being facilitated, they owe a debt of grati-
tude to the forebearers of the formal practice of com-
munity-focused reconciliation.  What Howard Zehr and 
others who charted the course for RJ have done, how-
ever, is adapt those principles and practices into a high-
ly functional and navigable method by which healing 
and reconciliation can take place between those who 
have caused harm and those who have been harmed.
 To say it concisely, Restorative Justice is about set-
ting wrongs right along a continuum.  
 Specifically, we understand that:
 1. Negative actions lead to harms
 2. Harms result in needs
 3. Needs create a sense of obligation
 4. Obligations lead to positive actions
 5. Positive actions heal harms

To fully understand Restorative  Justice requires a para-
digm shift from a typical model of student judicial affairs 
where negative actions break rules and broken rules re-
sult in negative consequences.  This standard approach 
places student affairs practitioners with their students 
in a downward spiral of negativity.  For most of us, this 

Restorative Justice
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Rethinking discipline models in Higher Education. 
Paul Jensen



Restorative Justice  
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dom” is based.  Through Restorative Justice we aim to 
do just this as we tell each other the stories about how 
we have been affected by events which have transpired.  
We truly desire to teach one another through the shar-
ing of our experiences so that the true nature of harms 
can be understood and so that we can cooperatively 
determine positive outcomes which are true to those 
experiences.
 Our president, Dr. J. Harry Fernhout, is on record 
as saying “At King’s, there is no such thing as an extra-
curricular program”.  What he means, of course, is that 
learning certainly takes place in our classrooms and 
laboratories.  Learning just as certainly takes place in 
our residence halls, common areas, cafeteria, coffee 
house and any other place where people are busy do-
ing the stuff of life, especially in community.  This is not 
just true of King’s, but of all institutions of higher edu-
cation, Christian or not.  The questions that need to be 
asked about our student conduct practices, then, have 
to do with what exactly we are teaching our students 
when we implement them.  When the short answer for 
us came back as a view of our articulated expectations 
as a choice for students between submission or separa-
tion, it was clear that we needed to do better.  It could 
be that for a multitude of institutions of higher learn-
ing, the conclusion may be quite similar.
How We Do It 
 It was Howard Zehr who said “Restorative Justice is 
a compass, not a map”.  There is no specific methodol-
ogy or pattern that can be touted as the one and only 
way to facilitate RJ.  That said, there are some common 
practices which can be tailored toward judicial affairs 
protocols in higher education.  At King’s, some of these 
practices are:
 Circles - A Restorative Justice circle is the form of 
conferencing which is truest to the historical roots of 
RJ.  In a circle, participants face one another and no one 
person is at the ‘head’ of the table.  Symbolically, this 
places all participants, whether harmer, harmed, third 
party or facilitator on equal footing and creates a visual 
power balance.  All conversation, then, happens around 
the circle and no one may speak out of turn.  
 As the facilitator works to lead the group through 
the process of restoration, she typically employs a talk-
ing piece as a means of giving one person at a time 
the authority to speak.  This talking piece is a tangible 
item which is most often symbolic of a greater set of 
ideals.  At King’s, our talking piece is a coin which we 
had fabricated and which contains the language of our 
mission (Renewal and Reconciliation) on one side and 
our motto (Teaching Each Other in All Wisdom) on the 
other.  As participants use the talking piece, they are 

reminded that they are expected by the group to speak 
through the filter of those principles.  
 Dialogue - Dialogue conferences feel somewhat 
more formal than circles.  They have their roots in me-
diation practice, so participants are seated across from 
one another according to their role.  The facilitators sit 
at opposite ends of the table while they support an 
over-and-back conversation between parties.  A talking 
piece is most often not used in a dialogue conference, 
however facilitators may choose to have one present, 
especially if the matter at hand is particularly sensitive.  
 Scripts - Whether a facilitator at King’s chooses 
to use a circle or dialogue format for their conference, 
they are encouraged to refer to a script which has been 
provided for them in their copy of our Restorative Jus-
tice manual.  These scripts are not so rigid that a facili-
tator could not take their conference in a direction they 
feel is important, however they do provide guideposts 
in order that conferences are productive.  Ultimately, 
there is an agenda at play throughout the restorative 
process, and that agenda is best served when parties 
are able to be lead along a road from harm to healing 
without distraction or unnecessarily onerous conversa-
tions.
Conclusion - So, we know that Restorative Justice has 
been a part of life in Canada for centuries.  This pro-
cess is historically proven to be effective, and as prac-
titioners in the field of student judicial affairs, we can 
feel confident about applying these principles as we 
chart the sometimes murky waters of student conduct.  
Please read into this submission a plea to take a se-
rious look into ways that Restorative Justice can find 
a home in your institution’s approach to student ac-
countability.  At the very least, your students will have a 
greater opportunity to learn important lessons for life 
through a renewed judicial process.  At best, you will 
see a dramatic decline in recidivism and an increase in 
your students’ adoption of the values upon which your 
community standards are based.
We at King’s are available to speak with members of 
your student conduct team in greater detail about Re-
storative Justice or even to train facilitators on your 
campus.  If what you have read here has in any way 
piqued your interest, please 
do not hesitate to be in con-
tact with us.

Paul Jensen is the Community 
Life Director at The King’s Uni-
versity College in Edmonton.                        
(paul.jensen@kingsu.ca)  
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the object of our study and our spiritual formation is 
the Word of God. How does one grow in likeness to the 
Word of God except by reading and meditating on the 
word of God? Study and spiritual formation become 
one and the same. Now, before I continue, let me be 
clear that I believe meditation on the Word is funda-
mental both to rigorous biblical-theological study and 
also to spiritual formation. But if we leave the matter 
here I think we fail to be fully Christian. 
 In the opening verses of John’s Gospel we read this 
key phrase: “the Word became flesh.” Is the mystery of 
the Incarnation only a story about Jesus’ road to the 
cross and our salvation? At Christmas time do we cel-
ebrate the babe simply in anticipation of his future pas-
sion, or is there a deeper theological meaning there 
that calls us to be shaped by the very form of God’s 
self-communication in Jesus Christ? I contend for the 
latter, though not at the expense of the former. Unlike 
Islam, Christians believe that God has revealed Himself 
not only in the written word of God, but even more 
fundamentally in the very person of Jesus. Jesus is not 
only the Priest – indeed, and also the Lamb (Rev. 5:6-
14) – who reconciles us to God through his sacrifice on 
the cross; he is the Prophet – more accurately, the Son 
who is “the exact imprint of God’s very being” (Heb. 
1:1-3) – who reveals God to us in human form. This 
should change the way we live our lives as Christians, 
including and perhaps especially in regard to Christian 
education.
 If spiritual formation is about growing into the im-
age of Christ – who is himself “the image of the invisible 
God” (Col. 1:15) and therefore the paradigmatic human 
(see Gen. 1:27) – then the Christian life is a matter of 
becoming more fully human.1  This means precisely not 
a flight from the world of matter but rather a radical 
affirmation of our physicality. This has implications for 
us in the realm of health, sexuality, the arts, technology, 
earth-care, social justice, and, yes, even Christian edu-
cation.
 Christians then must affirm, in light of the Incarna-
tion, that communication is a personal (face-to-face) 
encounter. Now living in a Western society in the 21st 
Century we might assume this affirmation to be pa-
tently false. We all know that communication is pos-
sible through the written word and the telephone, to 
say nothing of email, Skype, and Twitter! Christianity 
doesn’t reject these; there is a long tradition in Chris-
tian theology that affirms the potential for all sorts of 
“words” to participate in the divine Word. This is pre-
cisely why Western philosophy is so highly regarded 
in the Christian tradition – it is an affirmation of the 
rational word as participation in the divine Logos.2  Still, 
this participation is only ever partial; it is always a re-
duction – even potentially a perversion – of the full self-

communication of God in the person of Jesus. Thus, as 
Christians while we may affirm these partial modes of 
communication, they must never take priority over a 
face-to-face encounter. This is how God has commu-
nicated Himself to us – in the concrete particular; in 
the ascended Jesus it is written into the very nature of 
God’s Being.
 Allow me to make the first half of my point before 
I continue. While I agree with the above theologian 
that the confrontation with truth in scripture is es-
sential to Christian spiritual formation, in no way can 
we pit this against something like small groups. This 
does not mean that I am here arguing for the particular 
method of small groups; rather it means that we must 
take seriously the extension (or at least the analogy) 
of the Incarnation in what the Spirit inspired Paul to 
call the “body of Christ” (see Eph. 5:30-32). The church 
is the communal manifestation of Paul’s exclamation: 
“It is no longer I who live, but it is Christ who lives in 
me” (Gal. 2:20). Therefore we not only encounter the 
Word of God in the text of scripture, but perhaps even 
more fundamentally we encounter the person of Christ 
in the community of believers as the Spirit constitutes 
the living body of Christ. In this light small groups are 
given great theological weight – not as a technique for 
church growth but as a valid manifestation of the tan-
gible presence of Christ in community. “For where two 
or three are gathered in my name, I am there among 
them” (Matt. 18:20).
 There is another half to this argument before it is 
complete. Not only does the Incarnation affirm the pri-
ority of face-to-face encounter for spiritual formation, 
it also reveals to us the fundamental reason for com-
munity in the first place. If the first half of my argument 
is a reflection upon the mystery of Christ’s humanity, 
this second half is a reflection upon Christ’s divinity. If 
the Word of God has become flesh, then what can we 
say except that the person of Jesus is One with God? 
The theological implications of this statement are what 
make Christianity truly unique. John completes his re-
flections on the Incarnation not in the first few lines of 
his Gospel, rather he draws his most significant conclu-
sions in his first letter. In the fourth chapter he writes 
(twice): “God is love.” Perhaps we are tempted to read 
this as an attribute of God, in the same sense that we 
might say God is just, God is compassionate, God is 
omnipotent. But that is not the grammatical structure. 
Even worse, we might be tempted to read our own cul-
tural understanding of love into this word – this is di-
sastrous. The agape love here is more than romantic 
flare (I’m in love); it is certainly more than sentimental 
attachment (I love my iPod); it is self-giving love for 
the Other. What John wants to communicate here, and 
what the Christian church has recognized through his-
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The Incarnation and Christian Education 
tory, is that God is – in His very essence – Love. This is 
his very nature, and it changes everything. In Christ God 
has been revealed as Being-in-Communion. The Father 
eternally loves the Son and the Son eternally loves the 
Father, both through the Love of the Holy Spirit: Lover, 
Beloved, and Love Himself in mutual self-giving. 
 Thus, and here is where the rubber meets the road, 
life together in community is far more than merely a 
helpful technique on the road to spiritual formation; 
it is a reflection of and participation in God’s very na-
ture as Father, Son, and Holy Spirit. It is only by living 
as the community of God’s people – the church – that 
we begin to reflect the true image of the invisible God 
Who is Love. Even more, in loving one another we are 
caught up into the divine communion of Love between 
Father, Son, and Holy Spirit. We become One with God 
through Christ in the power of the Holy Spirit. Com-
munity is therefore not merely a helpful addition to the 
study of scripture; it is a theological and spiritual mani-
festation of the very Life of God in human form. 
 What then should we conclude? If Christian educa-
tion is to be fully Christian it must take both the human-
ity and the divinity of Christ seriously. Though we need 
not reject various forms of technological communica-
tion, we must give priority to a personal, face-to-face 
encounter. In other words, we should strive for a fully 
human education. Anything less should be weighed 
very seriously in light of the Incarnation. Moreover, we 
need not apologize for an emphasis on community as 
an essential element of education. Life in community is 
not merely an educational tool for spiritual formation; 
it is the very place that we encounter “the fullness of 
Christ” (Eph. 4:13) and the primary means for growing 
up into the image of the Triune God Who Is Love.  

Ryan Scruggs is the Student Devel-
opment Director at Alberta Bible 
College.  (rscruggs@abccampus.ca)

E-mail: Marlin.Reimer@prov.ca
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15 Talking Points for Staff Professional Development 
Below you will find a summary from the chapter, The Cultural 
World of Emerging Adults, from the book ‘Souls In Transi-
tion’ by Christian Smith.  I’ve tried to distill the essence of 
over 50 pages into the “sound bites”below.  

A great exercise for your Student development team is to 
read these sound bites below and than have a staff discus-
sion with these parameters in mind. 
 * trends you find disturbing
 * trends you find encouraging
 * questions the findings raise for you
 * implications for your area of practice

1.   Independence among Life Transitions - Moving away 
from home, starting and quitting jobs, changing majors etc.  
Changes are incessant and often there’s too much to manage.  
EA’s face the major challenge of transition from dependence 
to independence.   Priority One: Stand on one’s own without 
help of parents.

2.  Overwhelmed:  So Much to Figure Out - Most of the se-
cure structure of highschool is gone.  EA’s feel overwhelmed 
by all the tasks, responsibilities, systems, choices, procedures 
as they move into university and beyond. 

3. Poor but Optimistic - Money is very tight and they view 
themselves as poor, but they have great hope about their 
personal future.   (Fact: This present generation of students 
will likely not match or exceed the level of affluence they 
were accustomed to while growing up.)

4. Suffered from Hard Lessons - Often very inconsistent 
because they are prone to get angry with themselves about 
past mistakes but deny feeling any regrets about past deci-
sions, behaviours or problems. 

5.  Hard to See an Objective Reality Beyond the Self -
When asked if an objective reality existed outside of them-
selves, interviewers were amazed that most EA’s could not 
even understand the question.  Once they understood, they 
were doubtful that a shared reference point for objective 
truth existed. 

6.  Morality: Right and Wrong Are Easy - Morality is like 
common sense, such as “Don’t hurt other people.”  But very 
few EA’s could explain why hurting others is morally wrong.  
Most have a pop culture way of explaining good and evil, 
eg — “Karma will catch you.”  This is more palatable to them 
than final judgment, divine rewards and punishment. 

7. Helping Others Is An Optional Personal Choice - There 
is no “natural” or generalized obligation to help another—
presumably because morality is relative. 

8. Submerged in Interpersonal Relationships - Much of 
EA’s  spare time and energy is centered on “technologically 
managed” relationships.  The instant feedback from texting 
for example, is very satisfying, perhaps addictive. 

9. Everybody’s Different -  EA’s often speak as if they can-
not count on any common ground or shared beliefs be-
tween people.  Any given person has his or her unique set 
of beliefs, opinions, tastes, feelings, thoughts and expec-
tations.   Nobody can presume to impose on or perhaps 
even fully understand the experience and beliefs of another.  
Since there’s no common ground, it follows that the abso-
lute authority for every person’s beliefs or actions is his or 
her own sovereign self.  The words duty, responsibility, and 
obligation feel coercive or puritanical to EA’s.

10,  Education is of Instrumental Value - Students go to 
university to increase their chances of getting a better job 
and making more money.   The idea of educating the whole 
person through liberal arts has fallen on hard times.  Such 
breadth of studies have to be justified by speaking in terms 
of a means to developing the “transferrable skills” which 
employers want. 

11.  Settling Down is for Later - EA’s want to relish the 
time they have between adolescence and adulthood, to 
have fun and avoid major responsibilities.   The assumption 
is that what they do in their early 20’s (drugs, booze, parties, 
“hooking up”) stays in their early 20’s.  This is the time to get 
this stuff out of their system.  They want to stay away from 
major adult responsibilities, especially getting married early 
or having a baby.  

12. Relationships Are often Amorphous - Relationship 
categories such as ‘friends’, ‘dating’, or ‘engaged’ are too 
black and white.  Emerging adults are used to more nebu-
lous relationships that are not quickly defined.  For instance, 
a male and female may hang out together but not consider 
it dating.  “Hooking up” refers to casual sex and is com-
pletely different than getting into a relationship.  

13.  Cohabit to Avoid Divorce - The vast majority of EA’s 
believe that cohabiting is a smart, if not absolute necessity 
to try out a relationship.  It’s a strategy for risk reduction, 
since many EA’s have witnessed the wide spread damaging 
effects of divorce among their parents.   

14. Consumerism Is Good Stuff - Interviewers could not 
get EA’s to express any serious concerns about any aspect of 
mass-consumer materialism.  They persistently thought that 
as long as individuals could afford good things they were 
entitled to as much as they wanted.   Very few EA’s could 
even understand critical concerns about the social cost, the 
environment and the personal harm of materialism.  In their 
mind, consuming products is a great source of satisfaction.  

15. The Middle-class Dream Alive and Well - Nearly all 
EA’s expressed common dreams: finish education, get a 
good job, marry, have children, buy a nice house, become 
financially secure.  Respondents voiced very few alternative 
life dreams like achieving major social reforms, living over-
seas, serving the poor or pursuing an alternate lifestyle. 

 John Krueger



Conference Preview 
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Reflections on the Incarnation for a Theology 
of Higher Education by Ryan Scruggs
1-  We often think of humanity only in terms of 
our sinful nature; Jesus, however, invites us to 
view humanity as we were created to be – one 
with God. 

2 -Note the semantic breadth of the term Logos 
in the Greek language: In the opening of John’s 
Gospel most of our English Bible’s translate it 
“Word,” though it resonates deeply with philo-
sophical reason. You might recognize that our 
term “logic” is derived from the Greek “logos.”

Renew Refresh Revive
CACSD Conference 2011

Crandall University, Moncton New Brunswick

MAY 17-19
Plan May 16 as a travel date

Visit www.cacsdhome.com and
www.crandallu.ca for more information!

  Micah van Dijk

I’ve have been involved with four CACSD conferences 
and the unique feeling I am getting from the confer-
ence at Crandall is the momentum going into it.  Cran-
dall is excited to host us and the CACSD executive is 
pumped to bring the annual conference to Crandall 
University and the East Coast for the very first time. 
 The CACSD executive is so excited about the 
conference that they have unveiled a special travel 
bursary opportunity to show they are doing every-
thing in their power to allow members to attend.   The 
CACSD is willing to cover up to $250 of a members 
travel costs over $500.  Review the presidential update 
from Wally Rude on January 6, 2011 to learn more.  
 The plenary speaker is Chet MacPhail, the Di-
rector of the Youth Leadership Certificate Program 
at Crandall University.  His specialty has been work-
ing with youth and training youth leaders for over 30 
years. He has been a Motivational Speaker and Educa-
tor since the late 1970’s. He uses a blend of humour 
and real life situations to encourage those in the care-
giving field to “keep on doing what they’re doing”!
 The workshops also look very exciting includ-
ing an afternoon learning about Restorative Justice 
practices highlighted in the article found in this issue 
of the partner.   Other workshops include:  Mind Set – 
The New Psychology of Success led by John Krueger 
and Adventure Based Programming for Leadership 
Development led by Wally Rude.   
 If you have never been to a conference, this is 
the one to come to.   You will be refreshed with east-
coast natural beauty and hospitality, revived with new 
resources and ideas, and renewed with a passion for 
Christian Student Development.   Can you tell that I’m 
really excited about attending this conference?



Name:  _______________________

Title:    _______________________

Institution:  _______________________

Phone: _______________________

Email:  _______________________

Emergency Contact:  _________________
  

Male    Female  

Flight Info if Using Airport Pick Up/ Drop 
Off Service:
Incoming Airline & Number:____________

Date: __________Time: ________

Outgoing Airline & Number:____________

Date: __________Time: ________

You will be notified via email as to airport pick-
up/ drop-off times.

Early registration deadline is May 1st.  
Please make cheque payable to CACSD and send 
your completed registration to:
Heidi Soggie
Crandall University
Box 6004
Moncton, NB 
E1G 1M6
Phone:  506-858-8970 ext 210
Email:  Heidi.soggie@crandallu.ca

CACSD Conference
RENEW * REFRESH * REVIVE

May 17th to May 19th 
Hosted by Crandall University

Costs:
Registration Fee
Very Early Member $55.00 ________
Must be received by February 15th   

Early Member $65  ________
Must be received by May 1st   

Early Non-member   $95.00 ________
Must be received by May 1st   

Late Member  $75.00 ________
After May 1st 

Non-member   $110.00 ________
After May 1st 

One-day Fee  $35.00 ________ 

CACSD Membership 
Membership 10/11 $30.00 ________
Membership 11/12  $30.00 ________

Meals Per Person
Lunch May 17- Lunch May 19   
  $105.00    ________
(Please indicate food allergies)

Lodging Per Person for 2 nights

Nights of May 17 and May 18 
Double Occupancy $70.00  ________
Single Occupancy $80.00  ________

Additional Night $40.00  ________
Please indicate which night (s)

Excursions:
Tour  Moncton   $10.00   ______
Parlee Beach   $20.00   _______
Hike Irishtown 
Nature Park    $ 5.00   _______
Golf – Magnetic Hill   $TBA   _______

Airport Pick-up/Drop-off
Moncton
One-way   $5.00        _______
Round-trip  $10.00   _______

-----------------------------------------------
TOTAL    $_______ 
    


