
If you are anything like me, you 
go full-tilt during the academic 
year until spring and the end of 
the second semester rolls 
around, you invariably crash, 
and in a dazed stupor try to fig-
ure out where to go from there. 
The big question becomes, how 
do I recharge after going all-out 
and how do I get myself ready 
for another academic year? 

Or if the ebb and flow – actu-
ally, the waterfalls – of the aca-
demic year, do not affect you in 
this way, please give a workshop 

at the next CACSD conference 
— and sign me up!

Whether we are end-of-the-
year crashers or not, how can 
we find refreshment and re-
newal?

First, a comment on what to 
watch out for. Anything done 
to try and 

fill the hole of 
need within you in a way that is 
not re-creative, but overly time
- w a s t i n g  a n d  e n e r g y -
dissipating, is not helpful. (For 
example, eating to satisfy your 

longing for rest, watching too 
much TV, playing computer 
games, etc. Any addictive be-
haviour.)

Here are twelve “how to find 
refreshment/renewal” ideas:

1. Go on a retreat. Take a 
day or two away. After ten 
years in student life, this should 
be a full year sabbatical (but we 
won’t go there). Sleep, let 
your mind wander over the 
year and ask God to speak to 
you about anything on His 
heart or yours. Sometimes this 
can be very job-related and 
God can give you insights about 
what worked and didn’t work 
and what you can do differently 
next year. It can be a personal 
shedding of the hurts and disap-
pointments of the year and a 
receiving of healing. Or it 
could be a time for God to 
affirm you and pour His life 
into you. NOTE: If money is 
an issue, apply for CACSD’s 
retreat bursary. There is in-
formation on our website. 

2. Reflectively read the 
book Habitudes by Tim 
Elmore. As of last year, I 
have decided to make this 
my annual summer must-

read, to help correct any ways 
that I “miss the mark” in my self
-leadership. This will help me 
be all that God wants me to be 
as a leader.  It is a slim fifty-
two pages with (continued)  
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thirteen short chapters that can 
be reflected on individually. A 
helpful leadership check-up!  

3. Get rid of paper, computer 
files, emails that are not 
needed. 

4. Hang out with co-workers 
and friends who you think crea-
tively with and who can pour 
into you/motivate you. Ask 
God to help you to think crea-
tively and listen to Him.

5. Enjoy nature. Seeing the 
beauty of creation puts the 
complexity of life into perspec-
tive.

6. Be with people that you 
love. If the healthy connection 
that you normally have with an 
individual is strained from the 
busy academic year, seek to 
reconnect.

7. Do as much prep work 
for the fall as you can. This will 
help you feel accomplished 
now and prepared for the 
waves that will come in the 
academic year. (Okay, maybe 
surf is an overstatement.)
8. Spend time with a sick/
elderly person or a young 
child. It will slow you down 
and make you think about what 
is important in life. They will 
appreciate it too. 

9. Exercise. It is good for the 
heart, soul and mind.

10. Clean-up work and living 
areas. Maybe even move some 
furniture around to help you 
feel a sense of newness. 

11. Read! The Bible, fiction 
for relaxation (George Mac-
donald is one of my favourite 
writers), and work-related 
books to help with professional 
development (Encouraging Au-
thenticity and Spirituality in 
Higher Education by A.W. 
Chickering and Reclaiming the 
Fire by Dr. Steven Berglas are 
two that I am reading). 

12. Laugh!! I was reading a 
Bible story to my four-year old 
and he asked if I was alive when 
Jesus was on earth (yes, it did 
make me feel ancient). The 
laughter that his words brought 
felt good after a long day.  
13. Be thankful. 

God longs to give his people 
rest:

"Come unto me, all you that la-
bour and are heavy laden, and I 
will give you rest. Take my yoke 
upon you, and learn of me; for I 
am meek and lowly in heart: and 
you shall find rest unto your souls. 
For my yoke is easy, and my burden 
is light" (Matthew 11:28-30).

Whether or not you are an end
-of-the-year crasher, my prayer 
for you this summer is God’s 
refreshment and renewal.

Pam Trondson is Director of 
Student Services at the Insti-
tute for Christian Studies in 
Toronto, ON. She has an 
MDiv from Canadian Theo-
logical Seminary, and a pas-
tor’s heart. 

Jeremy Rifkin explains how the 
concept of time has been al-
tered in the last 500 years in his 
book How Europe’s Vision of the 
future is quietly eclipsing the 
American dream (103-117).  
Through much of history time 
was regulated by human affairs, 
for example the celebration of 
feasts and festivals. Yet, begin-
ning with the invention of the 
clock in the 13th century by 
Benedictine monks, time be-

Why does it seem that many 
students are stressed all the 
time? Do the unlimited options 
of activities keep them from 
doing anything well? Can we 
help to simplify our students’ 
lives while still allowing them 
to hold on to all the things that 
are important to them? Ques-
tions like these prompted me 
to research priorities and time 
management. came less regulated by the com-

memoration of past (continued)
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events, and more controlled by 
future planning.  As the urban 
world grew in complexity the 
need for a method of regulating 
and synchronizing time also 
grew. Workers no longer set 
the pace of activity, the clock 
did.  Increasing efficiency and 
productivity became central in 
the work force. 

Is being efficient really at the 
core of how God desires us to 
use our time? Some may ask,
“Can one be empathetic or 
caring in an efficient way? Can 
one fine joy or experience 
revelation or happiness in an 
efficient manner?” (Rifkin 117). 
Perhaps the key lies not in 
learning to be efficient but in 
understanding the value of 
time. As Philip D. Patterson 
states in Redeeming the Time,  “I 
am convinced that as soon as 
we learn to value our time, we 
will cease abusing it and learn 
to manage it” (39).  The main 
idea behind Patterson’s book is 
found in Eph 5:15-16: 
“Therefore be careful how you 
walk, not as unwise men, but 
as wise, making the most of 
your time, because the days are 
evil.” Perhaps we need to re-
think our concept of time and 
consider how we can “buy it 
back” for the purposes God 
created it. 

We also need to value leisure 
time. There are many things 
God intended us to enjoy in 
this life and we must value all 
the things he has wisely given 
us. True, a person can do a 
variety of things to keep mind 
and body healthy and rejuve-
nated, (reading, meditation, 
exercise,  recreation, commun-
ion with God and others, rest). 
However, we need to find 
what works for us and keep it 

part of our routine. Rejuvena-
tion should not be something 
we do when we are burnt out 
but something we do to keep 
from burning out. Interest-
ingly, to the Greeks  in the era 
of Aristotle and Plato, "leisure 
was to the mind what rest was 
to the body" (Patterson 34). In 
fact, "school is derived from 
Greek for leisure "schole," 
where learning and leisure 
were synonymous to them 
(ibid). Despite all the activities 
we promote at our schools, 
should we not protect the need 
for our students to have leisure 
time? By this I mean time to 
think, contemplate and learn. 

In our culture, workaholism 
can be a status symbol. Al-
though we often complain 
about being tired, we struggle 
to change, even if resting 
means we have more energy 
and find more joy in our activi-
ties. The Sabbath is a gift to 
humanity (Mark 2:27), not as a 
day full of rules, but a concept 
that can bring freedom from 
regular commitment and obli-
gations. John Payne deems four 
elements crucial to honoring 
the Sabbath (“The Gift of Sab-
bath,” 33-38): 

 communion with God and 
family; 

 separation from the con-
stant tug of work and the 
world:

 restoration of mind, body, 
and soul: 

 contemplation of where 
and how God is at work. 

If, on our college campuses, 
students are forming habits that 
they will carry into their adult 
lifetime, are they learning how 
to rest? 

I believe there is still more to 
“buying back” our time.  In 
Freedom of Simplicity, Richard 
Foster’s main teaching is that 
simplicity is found not in what 
we do but how we think – it  is 
an inward reality that results in 
outward lifestyle (9).  Simplic-
ity is about having a unity of 
mind and heart that keeps us 
from becoming attached to 
more than we can handle, 
whether material things or 
activities. Recently I was part 
of a strategic planning meeting 
for my husband’s work and one 
concept remains prominent in 
my mind: strategic planning 
allows us to be strategic about 
what we do and do not do. A 
simple concept, yes, but also 
profound and difficult. Perhaps 
we each need to develop some 
type of strategic planning for 
our lives so that we can be 
more intentional about what 
we do with our resources, 
including our time.   

In his article “Time to Give Up,” 
David W. Henderson encour-
ages people to learn how to 
invite God to manage their 
time and set their priorities. 
After all “it is conformity to the 
will of the living God, not to 
some efficient ideal, that we 
seek” (44).  He (continued)  
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clarifies that our time does not 
belong to ourselves or those 
around us, but to God (John 
6:38). We need to be inten-
tional about surrendering our 
time to God. We need to let go 
of the idea that we can control 
each minute of our day, thus 
unexpected events will not lead 
to panic and stress. As Nancy 
L e i g h  D e M o s s  s t a t e s : 
“Freedom, joy, and fruitfulness 
comes from seeking to deter-
mine God’s priorities for each 
season of life . . . realizing that 
He has provided the necessary 
time and ability to do every-
thing He has called us to 
do” (120)

When I began 
my career as a 
mom I chose one 
quote to include 
in the décor of 
my son’s room: 
“I can’t do it all 
… But with your 
enabling I can do 
what you ask me 
to do” (Tengbom 
15).  Not only 
do we need to 
surrender our 
time to God, we 
need to learn to 
be good stewards 
of the time God 
has given us, 
which means 
making decisions 
about what we 
do with our 

time. Strategic planning allows 
us to think through values and 
priorities, then use these to 
guide decision-making.  When 
we focus our energies on the 
things we have identified as 
important to us – and God –
we will likely find more satis-
faction and joy in life, in part 
because we are fulfilling God’s 

purposes for our lives. 
Finally, I include three crucial 
items in learning how to be 
good stewards of time. 

1. Identifying reasons for 
indecisiveness. Help stu-
dents understand what keeps 
them in a state of indecision. Is 
it not wanting to miss out? 
Being a perfectionist?  Believing 
I can do everything? Not want-
ing to disappoint? Or perhaps 
not really knowing what they 
really want?  In learning to 
make decisions students need 
to address root causes of their 
indecisions, some of which may 
include pride, insecurities, 
fear, need for control, mistrust 
in others or God. 

2. Learning to Be Proac-
tive. Living proactively means 
planning ahead so that we do 
not have to make decisions on 
the spot. If we are constantly 
living at a stressful or hurried 
pace when a crisis does come 
we can easily become over-
whelmed. We need to work at 
balance now while not worry-
ing about what will or may 
come in the future.  

3. Learning Self-Discipline. 
Once we have committed our 
time to something we need to 
remain disciplined so we finish 
what we have started. Self-
discipline is a fruit of the Spirit; 
it helps to combat worry 
(amongst other things), which 
only wastes time when we 
already feel a crunch. Worry-
ing has no power. Instead we 
have to do the things that are in 
our control and bring to God 
what is not.  

Ecclesiastes 3:1 says “t here is a 
time for everything, and a sea-
son for every activity under 

heaven.” God has given us 
much freedom in determining 
how we use the time he has 
given us. May we follow the 
example of Christ who, when 
recognizing his time had come, 
was able to say “I have brought 
you glory on earth by complet-
ing the work you gave me to 
do” (John 17:4). 
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services and, in some cases, 
academic advising.  Some post
-secondary schools still have 
faculty provide academic ad-
vising, but most have restruc-
tured so that faculty work in 
partnership with other profes-
sionals to advise students.

Professional advisors work 
with students to help with 
course selection, and to plan 
their educational experience.  

This may include 
extra and co-curricular activi-
ties, leadership development, 
career planning or graduate 
education.  

Why is academic advising 
important?

Students benefit from advising 
through developing relation-
ships, receiving guidance re-

Academic advising has been 
identified by many researchers 
as a key component influencing 
student retention (Heisserer, 
2002, 69; DiMaria, 2006, 56).  
Small Christian colleges tend to 
have stretched resources, caus-
ing services, including aca-
demic advising to be marginal-
ized.  Surveying what academic 
advising is and why it is done, 
then applying these findings to 
small Christian colleges, 
will demonstrate how 
these institutions can 
successfully implement 
academic advising pro-
grams.

What is academic 
advising?

Traditionally, academic 
advising has focused on 
students’ course selec-
tion with the goal of 
matriculation.  It be-
gan with the en loco 
parentis philosophy in 
the American higher 
education context 
where faculty were 
involved in many 
aspects of student’s 
lives (Hunter, 2004, 
25).  As this philoso-
phy changed, faculty 
were removed from 
guiding students 
through their edu-
cational experi-
ence.  Establishing administra-
tive positions was the first step 
in the creation of student de-
velopment, student affairs and 
student services departments.

These new departments took 
over non-academic areas of a 
student’s higher education 
experience.  Responsibilities 
within these departments in-
cluded counseling, career 

garding policies and procedures, 
and assessing their personalities, 
academic and personal needs, 
and career and educational goals.  
These result in learning, growth 
and self-determination for the 
student.

Advising benefits the institution 
by influencing in the success and 
retention of students.  Involve-
ment is a proven indicator of 
student’s persistence to gradua-
tion.  Students involved in aca-

demic advising, ei-
ther through faculty 
or professional advi-
sors, are more 
grounded at the insti-
tution.  This not only 
includes regular con-
tact with the advisor 
each time students 
must select courses, but 
when assessing other 
needs, advisors can 
refer students to other 
services such as tutoring, 
counselling, leadership 
opportunities, and extra-
curricular activities.  As 
students follow up on 
these, their connectedness 
to the institution in-
creases; thus, their success 
and persistence to gradua-
tion also increases.

Models of Advising

There are several models of 
academic advising, organ-

ized by who does the advising.  
In some systems responsibility is 
with faculty advisors, in others 
with professional advisors.  The 
faculty only model is considered a 
decentralized system.  A central-
ized model occurs where an advis-
ing centre, staffed by profes-
sional advisors in a centralized 
location, takes responsibility for 
all advising. (continued)
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Habley indicates that there are 
also many shared models of 
advising.  His models include 
the supplementary model, where 
professional advisors train the 
faculty to perform the task of 
advising; the split model, where 
students who have declared 
majors are advised within the 
department of the major and 
students who have not declared 
majors work with professional 
advisors; the dual model, where 
the faculty advise students for 
courses and issues in their ma-
jor while professional advisors 
advise for general requirements 
and other school policies; and 
the total intake model, where 
professional advisors advise 
students at the beginning, after 
which faculty take over advis-
ing.

Small Colleges

E. R. White stresses that 
“whatever the mission of the 
institution, it must drive the 
development of the mission 
s t a t e m e n t  f o r  a d v i s -
ing.” (White, 2000, 181). The 
mission of Providence College 
is “to educate students as Chris-
tians at a university level to 
think, live and serve in the 
church and in society.” It values 
academic development and 
personal and spiritual develop-
ment, for the purpose of ser-
vice.  As a Christian liberal arts 
college, Providence prepares 
people to be, not simply to do.  
It assumes that graduates will 
work in church and society 
equally, by vocation and by 
participation.  Most Christian 
institutions have a similar mis-
sion and goals.

The academic advising struc-
ture must reflect this mission.  
Relating to the first key com-

ponent of the mission state-
ment, academic advising will 
be a program of the institution 
that students use to navigate 
the challenges of higher educa-
tion.  Advisors help students 
select the major appropriate for 
their educational and career 
goals, then choose courses and 
extra-curricular activities that 
will help them achieve those 
goals.  Should the student re-
quire extra help with academ-
ics, the advisor will refer them 
to the tutoring service.  With 
time to build a deeper relation-
ship, the advisor can learn 
more about the student’s extra-
curricular activities.  The advi-
sor should be aware of part-
time jobs and the number of 
hours the student is employed, 
athletic teams or other clubs, 
field education and church 
participation.  This range of 
knowledge will equip the advi-
sor to identify areas of concern, 
such as time or stress manage-
ment.  It gives the advisor the 
ability to make informed rec-
ommendations to the student 
regarding how to become more 
or less involved at the institu-
tion and in the community, 
consistent with the student’s 
stated goals.

Based on my research and my 
experience of the institutional 
culture and procedures at 
Providence College, the fol-
lowing is an assessment of the 
positive and negative factors of 
the three most applicable mod-
els of academic advising for 
small, Christian colleges.

Faculty only model

The faculty only model of aca-
demic advising is the model 
commonly in use at small insti-
tutions.  Students are assigned a 

faculty advisor from their cho-
sen major.  There are often few 
set policies or procedures and 
very little training for advisors.  
Advising is done above and 
beyond teaching and research.  
Excellence in academic advising 
is generally not included in the 
advancement structure for 
faculty.  The primary purpose 
of academic advising at small 
institutions is course selection, 
hence, it is always done at reg-
istration.  Some faculty incor-
porate career and educational 
goals into their advising.  Fac-
ulty advising can be done over 
email and the telephone, but 
the most common method is 
individual, personal meetings.  

The most positive aspect of this 
model is that students get per-
sonal attention from faculty of 
their major.  The attitude and 
interest of the student dictates 
the type of advising they re-
ceive.  Faculty get to know 
their students and help direct 
them.  Since the faculty are the 
best equipped to know what 
one can do with a degree in 
their field, they are best 
equipped to advise students in 
this area.

There are some negative as-
pects of this system of academic 
advising.  Faculty are often 
unaware of many institutional 
policies and procedures.  At 
times faculty are also unaware 
of where to go to get the infor-
mation that students require.  
A second negative is that while 
faculty usually know their own 
majors very well, they often do 
not know or understand the 
general requirements of the 
degree.  Finally, faculty at 
small institutions are very busy.  
With heavy teaching loads in 
the academic year and pressure 
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to produce research and writ-
ten material, faculty have little 
time to invest in advising be-
yond course selection and is-
sues within their major.  A 
fourth negative is that there is a 
discrepancy of how many advi-
sees each advisor has.  Some 
advisors have many students, 
some advisors have only a few.

The Split Model

The split model is a better 
model for smaller institutions, 
but it has some difficulties.  
This model occurs when the 
faculty of their major advises 
students who have declared a 
major and professional advisors 
advise undeclared students.  
This model works for two rea-
sons.  Institutions have many 
students who are undeclared 
majors.  Some of these plan on 
persisting to graduation but do 
not yet know which direction 
to choose.  Many however, 
plan only to come to the insti-
tution for one year or less.  
There may be some experience 
that they seek, or they were 
directed by their parents to 
attend the college for one year 
before going to a public univer-
sity.

Thus, undeclared students pose 
somewhat of a burden on the 
faculty member assigned to 
advise them.  Transferring their 
advising to professional advi-
sors will alleviate that one fac-
ulty member.  From an institu-
tional perspective, professional 
advisors for undeclared stu-
dents could have some positive 
retention results.  If an effec-
tive, professional advising cen-
ter were in existence for these 
students, after one semester or 
one year, some who had origi-
nally intended on transferring 

to a different school may per-
sist due to the attention and the 
personal care they receive.  
This model, however, does not 
address many of the issues of 
the faculty only model.

The Total Intake Model

The total intake model occurs 
when professional advisors 
advise students up to a certain 
point, for example their first 
year, or until a certain number 
of credit hours are achieved.  
At that point, they are trans-
ferred to a faculty advisor 
within their major.  This is the 
model that this author recom-
mends for small institutions.  
Freshman students at smaller 
institutions generally make up a 
disproportionately large seg-
ment of the population.  This is 
a significant proportion of stu-
dents for a professional advising 
center to have responsibility 
for.  At the same time, the 
remainder of the students 
would be a more manageable 
number for faculty advisors. 
They can then spend more time 
with those who have persisted 
to their second and third year.  
This is especially beneficial for 
those who advise many stu-
dents.

Another benefit with this 

model is that studies have iden-
tified freshmen students as the 
most tenuous group for reten-
tion (Johnson, 2005, 16).  
With professional advisors, 
smaller institutions can devote 
the appropriate resources to 
these students with the hope 
that the added investment will 
result in a higher number of 
students persisting to gradua-
tion.

Conclusion

Academic advising is a vital part 
of higher education, with direct 
correlation to student success 
and retention.  Small Christian 
colleges offer academic advis-
ing, but often in a manner that 
does not fit with their mission.  
After outlining various models 
of academic advising and evalu-
ating them for small institu-
tions, the total intake model of 
advising appears to be the one 
that best fits with a small col-
lege’s mission and resources.  It 
provides the benefit of working 
more directly and personally 
with freshmen students; those 
identified as the group least 
grounded in an institution.  It is 
also beneficial in that it pro-
vides the opportunity for up-
perclassmen to have more di-
rect, personal contact with the 
faculty in their major.

Page 7

S M A L L C O L L E G E S
( C O N T I N U E D F R O M P A G E 6 )

Freshman 

students 

at smaller 

institutions 

generally 

make up a 

dispropor-
tionately 

large segment 

of the 

population. 

They are 

the most 

tenuous group 

for retention. 

Volume 12 ,  Issue  1 ,  Spr ing 2007



WORKS CITED

DiMaria, F. (2006) Keeping 
our Engaged At-Risk Kids in 
College.  The Education Digest, 
52-57.

Frost, S.H. (2000) Historical 
and Philosophilcal Founda-
tions for Academic Advising.   
In V.N. Gordon & W.R. 
Habley (eds.) Academic Advis-
ing: A comprehensive handbook . 
San Franciscon: Jossey-Bass, 
3-17.

Habley, S. R. (2000) Current 
Practices in Academic Advis-
ing.   In V.N. Gordon & 
W.R. Habley (eds.) Academic 
Advising: A comprehensive hand-
book.  San Franciscon: Jossey-
Bass, 3-17.

Heisserer, D. L. & Parette, P. 
(2002) Advising At-Risk 
Students in College and Uni-
versity Settings.  College Stu-
dent Journal, 36: 69-83.

Hunter, M. S. & White, E. R.  
(2004).  Could Fixing Aca-
demic Advising Fix Higher 
Education?. Adult Campus, 20-
25. 

Johnson, E. J. & Morgan, B. L. 
(2005).  Advice on Advising: 
Improving a Comprehensive 
University’s Program.  Teach-
ing of Psychology, 32, 15-18.

Pardee, C. F. (2000) Organiza-
tional Models for Adacemic 
Advising.   In V.N. Gordon 
& W.R. Habley (eds.) Aca-
demic Advising: A comprehensive 
handbook. San Francisco: 
Jossey-Bass: 192-209.

Sotto, R. R. (2000) Techno-
logical Delivery Systems.   In 
V.N. Gordon & W.R. 

Habley (eds.) Academic Advis-
ing: A comprehensive handbook. 
San Franciscon: Jossey-Bass, 
249-257.

Steele, G. E & M.L. McDon-
ald. (2000) Advising Students 
in Transition.   In V.N. 
Gordon & W.R. Habley 
(eds.) Academic Advising: A 
comprehensive handbook. San 
Franciscon: Jossey-Bass, 144-
161.

Tribbensee, N. E. (2004). 
Faculty Adviser, Beware: 
You May be Liable.  Chronicle 
of Higher Education, 42, B11-
B13.

Upcraft, M. L. & P.S. Stephens 
(2000) Academic Advising 
and Today’s Changing Stu-

dents. In V.N. Gordon & 
W.R. Habley (eds.) Academic 
Advising: A comprehensive hand-
book. San Franciscon: Jossey-
Bass, 73-83.

White, E. R. (2000) Developing 
Mission, Goals, and Objectives 
for the Advising Program.   In 
V.N. Gordon & W.R. 
Habley (eds.) Academic Advis-
ing: A comprehensive handbook. 
San Franciscon: Jossey-Bass, 
180-191.

Jason Clapp is Associate Reg-
istrar  at Providence College 
and is currently doing re-
search in academic advising 
as well as integrating stu-
dent and academic services in 
the context of a small college. 

Page 8

A DV I S I N G R E S O U R C E S
( C O N T I N U E D F R O M P A G E 7 )

Volume 12 ,  Issue  1 ,  Spr ing 2007

Academic 

advising is 

a vital part 

of higher 

education, 

with direct 

correlation 

to student 

success and 

retention.  



stealing, cheating, and more.  
As people who work with these 
children of God on a daily ba-
sis, we can either show an 
abundance of judgment, or we 
can come alongside and share 
the grace of God with those 
who may have forgotten.  The 
grace that is greater than all our 
sins.  The grace that loves be-
yond all measure.  The grace 
that was shown when Christ 
was sacrificed for us.  The 
grace that was exemplified 
when Christ rose from the 
grave.

Grace, God’s amazing grace.  
Have you experienced His 
grace today?  Have you enacted 
His grace today?  As the time 
rushes ahead, as deadlines come 
closer, as students get more 
stressed, I believe we should 
aim to live our lives with grace, 
and perhaps have times where 
students can rest in the pres-
ence of our Living God and 
experience His grace first hand.  

I’ve come to a point in my life 
where I try to embody grace in 
all I do.  It’s sometimes easy to 
do, yet many times I struggle.  

There we were, sitting in a 
circle, gathered as a community 
around the sacraments and the 
cross.  The music was playing 
in the background, communion 
was being reflected on in the 
foreground, and the lyrics of 
some songs were drifting 
through my head.  “I’m for-
given because you were for-
saken.”  “Amazing love, how 
can it be?”  “Thank you for the 
cross, my friend.”  “Bought 
with the precious blood of 
Christ.”  

I looked outside and the snow 
was falling (more along the 
lines of gusting in one of the 
squalls that had become com-
mon this winter), with a colour 
as white as, well, snow.  All I 
could do was be thankful that 
our Saviour would die for us.  I 
looked around and saw the 
faces of the students who had 
gathered together for chapel 
and was thankful that Christ 
had died for their sins.  

We work in a profession that 
can easily be tainted by scandal.  
It can be marred by acts of 
mistrust, gossip, slander, lying, 

I don’t quite see eye to eye with 
someone, so I want to close my-
self off.  I believe that you should 
get what you deserve; so many 
times I place justice before 
mercy.  But that’s not the way it 
is with Christ.  He mediates on 
our behalf, sitting at the right 
hand of the Father, still showing 
the scars where the nails pierced 
his hands and the spear his side.  
What love is this, which knows 
no bounds?  What grace has been 
shown to us – we who are the 
least deserving of it?

It’s times like this when I’m 
taken back to Paul’s letter to the 
Ephesians, and through this pas-
sage, I’m humbled.  

“For it is by grace you have been 
saved, through faith—and this 
not from yourselves, it is the gift 
of God - not by works, so that no 
one can boast”  (Eph 2:8,9).

Tim Grace is Coordinator of 
Athletics and Student Pro-
grams at Emmanuel Bible 
College and serves as secretary 
to CACSD. 
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As people 

who work with 
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of God on a 

daily basis, 

we can come 

alongside 

and share 

the grace 

of God 

with those 

who may 

have forgotten. 

M I L E S TO N E S

Congratulations!

… to Karen Cornies on the successful 
completion of her Doctor of Ministry 
degree. 

… to Kathryn Runnalls on the suc-
cessful completion of her Master of Arts 
in Pastoral Counseling. 

… to Colleen Taylor on the successful 
completion of her Master of Arts in 
Leadership and Management: Educa-
tional Studies. 
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key discipline for this thesis 
that is also a research method, 
predicting the intended results. 
In chapter four I share those 
results in the form of personal 
narratives, four autobiographi-
cal accounts based on inter-
views with five women. Chap-
ter five highlights some themes, 
demonstrates preliminary 
analysis, discusses what I have 
learned through this thesis, 
suggests further research and 
practical applications, and puts 
forward the value of this re-
search.

Scholar Linda Shopes suggests 
understanding oral history “as a 
self-conscious, disciplined con-
versation between two people 
about some aspect of the past 
considered by them to be of 
historical significance and in-
tentionally recorded for the 
record.” The personal narra-
tives in thesis arose from such 
conversations with five women 
who were involved in Brier-
crest prior to 1960. I tran-
scribed the interviews, edited 

“That’s the Way it Was”: Oral 
Histories of Women from the Early 
Days of Briercrest College and 
Seminary prior to 1960.

by Colleen Taylor

While a significant amount of 
material has been published on 
the founding and growth of 
Briercrest Bible Institute, most 
books and articles emphasize 
roles played by men, with com-
paratively little attention to the 
women involved. In this thesis I 
ask the question, "What were 
the experiences of women in 
the early days of Briercrest 
College and Seminary?" then 
take an oral history approach to 
find answers. In chapter one, I 
explain my own background 
and process in arriving at this 
thesis topic. In chapter two I 
survey an interdisciplinary 
cross-section of literature about 
Briercrest, women’s history 
and psychology, Mennonite 
history, and I delimit the epoch 
from WWI through the appear-
ance of feminism. In chapter 
three I explain oral history, the 

them to form personal narra-
tives, and analyzed a sampling 
of themes.

The oral history interview 
searches out lived experiences 
not necessarily found in stan-
dard historical documents. The 
narratives here bring forward 
stories of women, revealing 
themes previously unconsid-
ered in writings largely by and 
about men. In the founding of a 
school that grew into a town, 
women's contributions were 
usually outside the classroom, 
yet they had immeasurable 
influence, especially in the 
wider community. In fact, it 
seems their particular roles 
were necessary balance in es-
tablishing the new place. 

In addition to successfully defend-
ing this thesis in April, Colleen 
presented a paper based on this 
research at the 5th Annual Re-
search in Religious Studies confer-
ence at the University of 
Lethbridge, May 3-4, 2007.

R E S E A R C H R E P O RT : T H E S I S A B S T R A C T

Partner is the official journal of 
CACSD (Canadian Association 
for Christians in Student 
Development), published at 
least twice per year in PDF 
format. It is electronically 
mailed to all members of the 
Association and/or made 
ava i lab le through the 
A s s o c i a t i o n ’ s  w e b s i t e 
(www.cacsdhome.com). The 
purpose of Partner is to 
p r o m o t e  p r o f e s s i o n a l 
deve lopment ,  research, 
publication, and community 
among Christian professionals 
in the field of Student Affairs, 
particularly in Canada. The 
ideas and opinions in Partner 
are not necessarily the views 
of the executive officers or the 
organization of CACSD, and 
are solely those of the 
individual authors. 

Submission guidelines are 
available online. All submission 
inquiries should be directed to 
the Publicat ions Editor 
(cacsd_editor@hotmail.com)

www.cacsdhome.com

E D I T O R ’ S N O T E S

The end of another school year. Seems strange somehow that I was more student than profes-
sional during this year away from working in a college. I feel like I’ve had a sabbatical — without 
someone paying 80% of my salary! My body is healthier, my thesis is finished, and I’m ready to 
engage in the next assignment that the Lord has for me.

As a result, I can personally endorse Pam’s article on rejuvenation. It’s so critical to take the 
smaller retreats for reorientation, otherwise our bodies, minds and spirits suffer grave conse-
quences. I can relate to Jacqueline’s article on learning to value time and live in it wisely. 

In pondering whether a job or further studies are next, or a combination of both, I long for some 
kind of academic advising! Of course, at the graduate level of study, we are often very much on 
our own, but perhaps that can start to change along with undergraduate advising as we consider 
Jason Clapp’s recommendations based on careful research. 

Finally, as Tim Grace admonishes, may we all learn to live in the grace of our Lord and Saviour, 
Jesus Christ. To him be the glory. Amen.

Colleen Taylor
Publications Editor
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