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On sunny, but cold morning this month, I did something that I have never done 
before. I ran in a 5K race. I have never considered myself to be an athlete. I once 
accidentally referred to our University College’s volleyball team as a “Sporting 
Group”. But, I wanted to try something new. I wanted to explore a different side of 
myself. Other people ran marathons, why couldn’t I run in a 5K? So, last January, 
I joined the gym and began training. It was slow going at first; two minutes of 
running left me winded. I felt awkward as I tried to figure out a steady pace, even 
sorting out breathing was a challenge. Eventually, it became easier. I didn’t spend 
the whole time counting down the minutes on the treadmill. It became energizing, 
instead of exhausting. It was a new thing, it was hard thing, but it was, and is, a 
good thing.

For those of us who work in Student Development, we are, once again, about to 
step into a new season. Our students will be returning to campus and we’ll be 
diving back into the academic year. For each of us, it will be filled with challenges 
and joys. In a field where our work follows the same calendar each year, I think 
it’s easy to see another year as more of same-same events, same issues, and doing 
things the same way we have for so many autumns before. 

I would like to encourage us as Student Development professionals to explore 
doing something new this year. Experiment with a new way doing things, tweak 
an event or two or perhaps make some radical changes. Maybe for some of you 
those new things will be in your personal life, your own work role, your Student 
Development department or even across your institution.

This issue of Partner, we’re focusing on exploring new ideas and starting fresh.  
You’ll read about the experience of a Redeemer University College student as she 
tried out a “new thing” and discovered that it was a positive thing (page 6). We 
trust that Anne-Marie McAllister’s essay on The Institution’s Role in Student 
Engagement (page 7) will trigger some new ideas for you. Andrea Hensen offers 
up a look at our CACSD which, I hope, was as encouraging for you as it was for 
her. Finally, Karen Cornies shares a reflection about the steadiness of our God in 
the midst of exploring uncharted territories of change. And, as always, our regular 
Member Spotlight and Letter from the President features appear in this issue.

Finally, I would like to thank you for allowing me to step into the role of the 
Publications Editor for CACSD. I hope that I will be able to provide you with 
interesting and encouraging content in future issues of Partner as well as on our 
website. Being the editor of this magazine is another “new thing” for me, so I thank 
you for your support as I figure things out. 

I wish each you and you students a great start to the new academic year. I hope that 
you’ll let me know if you expolore some “new things” this year - it may be awkward 
and hard at times, but I hope that, in the end, it will lead to many good things.

-EMILY SUMMACH

Emily Summach is the Student Services Coordinator at Providence University College

At the Starting Line
A NOTE FROM THE EDITOR
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Why I Now “Like” Learning 
Communities at Redeemer

BY TAHLIA KNIGHT

This past academic year, I had the opportunity to assist in 
the planning of Learning Community events on campus. 
In my first year, and at the beginning of this year, I had 
very little appreciation for these types of events. The events 
seemed as though they would be boring and I was very 
intimidated knowing that the professors and students from 
all years would be there. These reasons made me not to 
attend any events in my first year at Redeemer. This year, I 
had to force those reservations behind me because of my new 
job on campus working to help plan and run the Learning 
Community events. Throughout this year my appreciation for 
the learning communities has grown immensely.

At the beginning of the year, I saw the job as a more of a 
chore rather than an opportunity to learn more about the 
school and the different programs that are offered. The first 
event that I worked on was for the department of my field 
of study. When the day of the event arrived I decided that 
I should go and truly see firsthand what these events are 
all about. I was amazed at the number of people that were 
there and the sense of community that was present between 
professors, students, and peers.

Furthermore, I have conversed with many students that I 
probably would never have talked to outside of these events. 
These experiences have provided me with opportunities to ask 
those in 3rd and 4th year what courses they enjoyed or even 
how they studied for certain exams. It was very welcoming 
and a great encouragement to see that these events are 
important in creating a strong community feeling on campus. 
After that first event, I began to see my job as a learning 
opportunity in and of itself and began to enjoy it more and 
more. I built relationships with the people that I worked 

alongside and I was able to see how truly passionate the 
professors are about their field of study as well as what 
interests them the most within their department. I am a 
science student through and through, but I encountered 
Professor Vreugdenhil, a History professor, in the halls after 
a History Learning Community event. We ended up talking 
for so long that I became late for my next class and had to 
leave even though I wanted to continue the conversation. It is 
truly a blessing to see how invested the professors are in their 
departments and how happy they are to teach people about 
the things in which they are passionate. 

I have enjoyed working with the learning communities 
because I have also learned a lot about the differing 
departments making choosing course options much easier.  
When aiding in the arrangement of a learning community 
event, I met with a Sociology Professor and he began to ask 
about what I am studying at Redeemer. Although I am not 
striving for a major or minor in sociology it does interest me. 
So, he made some suggestions of courses that I may enjoy 
in the future. I had the wonderful privilege to hear about 
a multitude of different courses offered in many different 
fields of study from the professors that teach those courses 
specifically. 

Learning community events are important to have on a 
campus. They provide a place where professors and students 
can meet as well as place for peers to interact. They are a 
fun and informative time to see what there is out there in a 
particular field of study. Learning communities has been such 
a blessing to me this year and I cannot wait to see what is in 
store for the years to come. 

Tahlia Knight is currently a 2nd year Redeemer student planning a Kinesiology Major with a Biology minor.  She has been a 
member of Mission Control (orientation leader), plays bass guitar in chapel, is a Housing Advisor, and plans to be a Residence 
Advisor next year. She spent the year working a few hours each week in Student Life, helping plan Learning Community events 
and student activities.

“The purpose of Learning Communities is to provide a forum for students and faculty to grapple 

with the objective “to equip students for lives of leadership and service under the Lordship of Jesus 

Christ”. Learning Communities will gather students and faculty into disciplinary groups with the 

goals of developing community, vocation purpose, scholarly interests and leadership skills.” 

fff
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The Institution’s Role 
in Student Engagement

BY ANNE-MARIE MCALLISTER

Introduction

Historically, scholars have proposed entering student 
characteristics were the best predictors of student satisfaction. 
Other predictors of student success included faculty 
interaction, active and collaborative learning environments, 
parental education level, time spent on task, peer involvement, 
intrinsic motivation, study habits, and interaction with faculty 
(Seifert et al, 2010; Jenkins 2007; ASHE, 2007). These 
findings are not surprising but they do leave one questioning 
what role institutions can play in successfully promoting 
student success. Kuh et al (2006) (as cited in CCI Research 
Inc., 2009) claim that student satisfaction is more influenced 

by the college environment than was originally reported. 
This article will examine some institutional characteristics 
and how they contribute to student engagement. These 
characteristics will include; the first year student experience, 
institutional policies and practices, the campus built 
environment, student affairs and student services, teaching 
and learning approaches, campus residences, and the mission 
of the institution. Kuh (2001) stated “how the institution 
deploys its resources and organizes the curriculum, other 
learning opportunities and support services to help students 
participate in activities that lead to experiences and desired 

“The single best predictor of student satisfaction is the degree to which students perceive the college 

environment to be supportive of their academic and social needs”. 

intitutional policies and practices

the built environment

student services
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outcomes such as persistence, satisfaction, learning and 
graduation also impacts student learning” (as cited in Smith, 
2009, p.2 ). 

Student Engagement Primer

What is student engagement? Student engagement as 
defined by Zhao (2011) is “the effort, interest and time that 
students invest meaningful education experiences inside 
and outside the classroom” (as cited in CCI, 2009, p. 3). 
It can also be broadly defined as a relationship between 
students, professors, other students, alumni, and the 
broader community, both inside and outside the classroom 
(University of Alberta, 2011). Supporting students so they 
can make a psychological investment in their learning is 
vitally important and needs to be a priority for post-secondary 
institutions. Institutions also have a responsibility to support 
student engagement by responding to fulfill their promise 
to students to deliver a positive educational experience. “The 
single best predictor of student satisfaction is the degree 
to which students perceive the college environment to be 
supportive of their academic and social needs” (Pascarella, 
2005 as cited by Smith, 2009, p. 3). 

Outcomes of Student Engagement

Why should institutions focus on student engagement? 
Engaged students typically aspire to go beyond the 
requirements of their chosen academic program(University 
of Alberta, 2011, p. 2). Engaged students often seize 
opportunities to contribute to their campus and their 
communities. The outcomes for engaged students are 
numerous, namely they will experience student success 
and they will persist to graduation. The tertiary outcomes 
also include involvement in their community, personal 
development, leadership development and pursuit of 
truth (University of Alberta, 2011). If institutions commit 
to supporting and retaining students, the students are 
more likely to persist to graduation and make a lifelong 
commitment to the institution. However, the commitment 
to operationalizing an institutional mission declaring its 
promise to student is fraught with challenges.

Engagement and learning go hand in hand (Constante, 
2011, p. 6). Willms (2011) argues that engagement should 
stand out as an outcome and is a skill that can be developed 
by faculty and institutions (as cited in Constante, 2011).  
Marks based assessments that are linked to learning 
outcomes are how most organizations measure the quality 
of instruction. It does not take into account how emotionally 
and intellectually engaged the students are in the classroom.

One challenge institutions will have if they want to make 
engagement a strategic priority will be to establish criteria 
that will distinguish between engaged and disengaged 
students. If an institution is going to measure student 
engagement they also need to be willing to respond to what 
the students report. How institutions respond to the data 
will communicate to the students if they believe there is a 
connection between engagement, learning and achievement.

Access

Institutions have focused time, financial resources as well as 
human resources on recruiting and enrolling students into 
post-secondary institutions. How affirming and supportive 
the campus experience is for students, is now being 
considered a success driver related to access (ASHE, 2007). 
Institutional receptivity is evident to students the moment 
they walk in the doors of a college or university. If students 
are frustrated by waiting in lines, filling out paperwork, 
and maneuvering through bureaucratic dysfunctions, their 
socialization to the institution will be negatively impacted. An 
institution can demonstrate to students they are committed 
to their success by establishing a seamless integration of 
systems. If the student perceives that departments are 
misaligned, disjointed and are not working collaboratively 
they will interpret this as the institution not being committed 
to their success (Jenkins, 2007). Colleges and universities 
need to ensure they are connecting with students in a positive 
way in the beginning of their student experience and not wait 
until they reach the classroom.

Tinto (2009); Seifert et al (2011); Jenkins ( 2007 ); Crosling 
et al (2009); Kinzie & Kuh (2004) agree that engagement 
begins in the classroom and by enrolling academically 
prepared students into post-secondary institutions they 
are ensuring they have students who are more likely to 
succeed. By admitting academically prepared students, 
institutions count on the students’ intrinsic motivation to 
keep them engaged in their program, stay in school and 
persist to graduation. This practice of admitting  academically 
prepared students is more common in universities where the 
admission into in-demand programs is very competitive. 

As institutions commit to a proactive integrated approach 
to access, more students will be reached.  Institutions that 
commit to wider access typically boast a one-stop-shop for 
student services (Layer, 2002, (as cited in Crosling et al, 
2009). With this integrated approach to student services, all 
students could potentially receive the support they need to 
succeed in higher education. In opposition to this centralized 
model where students can access a variety of supports in 
one area is the decentralized model. This model according 
to Pardee (2004) is far more prevalent and the responsibility 
for the student academic advising rests on the faculty. Pardee 
concludes that both models could be effective depending on 
how skilled the faculty are in advising, how supportive the 
academic policies are, and if the institutions mission supports 
student success. With the changing demographic of our 
future students, institutions need to consider carefully which 
model will best serve the most students.

Canada is facing a challenge where 25 to 30 percent of 
high school students are fading out and not completing their 
secondary school education in a timely way (Constante, 2011).  
These students experience unique engagement challenges 
before they begin their post-secondary experience. According 
to Willms (2011), these students may be lacking the non-
cognitive skills such as motivation, social skills, the ability 
to work with others and the habit of showing up on time (as 
cited in Constante, 2011). Willms’ argument supports the 
view that student engagement is an essential outcome that 
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institutions need to pay attention to concerning access. 

Quality

The quality of the learning environment the institution 
promotes impacts student engagement. For example, 
the passive lecture, where students are recipients of the 
teacher’s discourse, is not consistent with principles of an 
optimal, engaging learning environment (ASHE, 2007 p. 
94; Crosling et al 2009 p. 11). Chickering and Gamson as 
cited by Crosling et al (2009) reinforce this point by adding; 
that learning is less likely to happen in large, impersonal 
and passive classrooms. Alternatively, when students have 
the opportunity to collaborate with others, solve problems 
in a diverse classroom that is nonthreatening they report 
having a positive impact on feeling a sense of belonging 
to the institution (ASHE, 2007; Crosling et al, 2009). 
These students have a higher probability of success, are 
more socially integrated and are more likely to persist 
with their studies. Tinto (2005), (as cited by Crosling et 
al, 2009) agrees the more students interact in a learning 
environment, the more likely they are to persist to complete 
their studies (p.12). 

Tinto (2011) offers the following suggestions to enhance 
the quality of education, especially in first year classrooms. 
He suggests the following attributes of quality: effective 
classrooms; clear expectations; ongoing timely support; 
frequent assessment and feedback and active involvement 
in the classroom. Tinto supports classrooms where 
students can construct knowledge together by employing 
pedagogies of engagement including cooperative learning 
(p. 4). The quality of the classroom can only be realized 
if the institution supports comprehensive professional 
development and orientation for new faculty as well as 
ongoing faculty support and development in the area of 
assessment, pedagogical curriculum and active learning (p. 
4). 

The quality of how students are supported in post-
secondary institution depends on a culture based on a 
shared commitment to supporting student success. Seifert 
et al (2001) recommend that institutions move from 
service provision to a more proactive student learning 
model (p. 39). This model would include: extended service 
hours, family health care, and the ability to better serve 
international, first generation, and transfer students. As 
the demographics of the student body changes, our student 
affairs departments must be able to ensure we are meeting 
the diverse needs of all of students. As Malloy (2011) stated 
in the Ontario’s Putting Students First plan, ‘quality is at 
the heart of putting students first’ (as cited by Seifert et 
al, 2011). He encourages institutions to take ‘achieving 
excellence’ seriously. 

The quality of the natural and physical component of 
a campus influences the social environment students 
will experience. The built environment of post-secondary 
institutions can allow for certain behaviours to occur 
naturally. For example, if the campus architecture is unique, 
it could create positive memories and a sense of belonging 
for students. Also, the location of residences related to the 

classrooms and cafeterias send a message to students that 
the institution fundamentally thought about their basic needs 
including safety, nutrition and housing. A built environment 
can promote student-faculty or peer interaction by placing 
benches and comfortable seating near classrooms or faculty 
offices. This environment would promote more spontaneous 
connections between students and faculty (ASHE, 2007). 
Conversely, if portraits hanging in the institution are only of 
white males then visible minorities and women could feel 
alienated. 

Students’ experiences will also be enhanced when 
institutions commit to supporting and promoting a robust 
student services area. For these three initiatives to be 
successful, institutions of higher education must make 
a fundamental commitment to intentionally focusing on 
student engagement as a strategic priority by investing 
significant resources into these areas. The University of 
Alberta (2011) suggests four major categories to achieve 
a successful student services department. These include: 
supporting academic engagement, social/community events, 
health and wellness and career/life development (p.4). 
Students often do not distinguish between the supports 
offered in post-secondary institutions; they view their learning 
experience as a whole experience and not disjointed as some 
administrators do. Institutions need to be able to provide 
seamless experiences for students. It is very important to 
build collaborative partnerships across the whole institution.

As institutions start to pay closer attention to student 
engagement as an outcome linked to learning they will 
be challenged to develop criteria to measure it. As norms 
are developed and engagement is ranked across the sector 
there is an inherent risk that schools will compare their 
rankings. Is it realistic to create a standard of engagement 
across the sector? Will institutions lose sight of the student 
as they compare data in a competitive way? Is there a risk of 
labeling students if they score in the disengaged category?  
Will schools be judged on how engaged their students 
are? For example, a school focused on developing student 
leaders, would have different criteria for engagement than a 
school that puts more value on varsity sports as a measure 
of engagement. How will standardized interventions be 
developed across the sector if the norms vary from school to 
school? 

Funding

How an organization allocates its funds sends a strong 
message to students regarding how committed they are to 
their engagement and ultimate success. Ryan (2005) found 
administrative expenditures had a negative and significant 
relationship with student engagement. By intentionally 
designing and resourcing programs and practices that 
support new students, NSSE( 2005) reports students perceive 
the institution as more supportive and they report being 
more satisfied with their overall college experience (as cited 
in ASHE, 2007). Students’ perceptions of an institution 
are impacted positively if they observe a percentage of the 
institution’s expenditures being dedicated to student services 
(Ryan, 2005). Students judge the institutions’ commitment 
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to their success if they observe funds being allocated to 
specific programs and supports including but not limited to; 
orientation, student residence, student online portal, first year 
seminars and programs, disability services, welcome centres, 
full-time faculty, social spaces conducive for collaboration, 
career and academic counseling, health care, food services, 
peer support services and academic learning services. 

“Living on campus has long been associated with 
persistence and student success” (ASHE, 2007 p. 83). If 
living on campus helps students develop social connections, 
create affinity groups and promote personal growth, then 
how an institution allocates funds to residence facilities 
demonstrates its’ commitment. Students living on campus 
make a connection with the institution in a deeper way than 
students who live off campus because the school becomes 
their home.  This funding to support housing would include: 
staffing resources, employed student residence advisors, 
onsite learning supports, cafeteria, and security.
Students may not be aware of the financial reports of the 
institution they attend but they are keenly aware of what the 
institution values by how it assigns these resources. It will 
take courageous leadership to step up and make student 
engagement a strategic priority and make student success a 
shared responsibility across the entire institution (Kinzie & 
Kuh, 2004).

Leadership

Campus leaders need to remain committed to solving the 
problem of differential rates of persistence for all of our 
students (Faye Cater, 2006, p.43). One way leaders can do 
this is by having a clear and consistent mission that aligns 
educational policies and student success (ASHE, 2007). 
These policies need to explicitly communicate and deliver 
the institutions’ commitment to student engagement, their 
persistence to graduation and their ultimate employment. 
The senate at the University of Alberta (2005), made such 
a bold move. The senate made six recommended strategies 

that would operationalize their universities’ commitment to 
student engagement. The opportunities were: make student 
engagement a strategic priority, invest significant resources 
in expanding opportunities for student engagement, support 
prospective students in making informed and strategic 
choices regarding their education, prioritize the first year at 
university as a critical opportunity for student engagement 
and revitalize the undergraduate experience for all 
newcomers, recognize the unique needs of graduate students, 
build student pride by creating a sense of belonging through 
celebrations of success and community spirit. Since the time 
they proposed these commitments they have struck a task 
team to implement the recommendations. As they moved the 
focus of the university from attendance to engagement, their 
new goal is to move from engagement to developing student 
leadership (University of Alberta, 2011).

Conclusion

“Sharing responsibility for educational quality and student 
success is woven into the tapestry of educationally effective 
institutions” (Kinzie & Kuh, 2004, p. 8). Institutions that 
foster a culture of engagement ensure that students are 
channeled into and actively engaged in practices that matter 
most to their success (McClenney & Greene, 2005). In follow 
up to this argument, one would ask the question, “Whose 
job is it”? Is it the teacher’s responsibility, the student’s or 
the institution’s? Student engagement will not happen by 
accident and must be intentionally designed, supported 
and sustained beginning early in the students’ college or 
university experience. Institutions that pay attention to how 
they receive students, their built environments and the vitality 
of their classrooms will be more likely to engage, retain and 
help students persist to graduation. Student engagement, 
as discussed in this paper, is not only an outcome that can 
be measured but it is also a process that can be developed 
(Inman, 2008). “Institutions have a shared responsibility to 
facilitate student engagement” (Crosling, 2009, p.16).

fff
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Member Spotlight: Peace River 
Bible Institute 

Education: BA, MDiv

Years working in Student Life: 16

Years as a CACSD Member: 15

What do you love most about working in Christian Student 
Development?

I love the variety that comes with my job. I enjoy the personal 
interaction with students and being able to hang out and get 
to know them as individuals. I am passionate about building 
into the lives of our student leaders and see them grab hold 
of the impact they have with their peers. I get energized by 

my role in the classroom as I get to engage with students on 
an intellectual level. I get especially excited and encouraged 
when a student is open about their life and are willing to 
address areas for growth. 

What do you find the most challenging about the work you do?

Balancing my time between student needs and my role as 
an administrator is always a challenge! I actually enjoy my 
office responsibilities (really, I do!) and so need to make an 
intentional effort to get out and engage with students. It 
becomes very easy to stay in my office and wait for students to 
find me rather than going to where they are.

Location: Sexsmith, Alberta

Year of First Semester: 1933

Current Enrollment: 106

Students in Residence: 96

Number of International Students: 3 
USA, 1 International

Residence Style: Dormitory and 
married apartments

Residence Requirements: Single 
students under the age of 21 are 
required to stay in residence

Food Plan: All full-time single students 
are required to eat meals in the dining 
hall

Number of Student Life Staff: Dean 
of Students, Dean of Men, Dean of 
Women, Female Resident Director

Tuition Cost per Year: $4050

About Peace River Bible Institute

About Darrel Schmidt
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Food and Housing Cost per Year: 
$6400

Degrees Offered: Associate of Christian 
Studies, Bachelor of Biblical Studies, 
Bachelor of Religious Education

Mission Statement: To train believers 
to be come disciplemakers who know 
God, model his character, and are 
able to build others into life-changing 
principles of God’s Word.



What do you think Christian Canadian Student Development 
must focus on moving toward in the future?

As I have watched our changing culture over the past few 
years I am becoming increasingly concerned with the 
spiritual condition of our youth. More and more students are 
coming to school with less and less biblical knowledge and 
understanding. Add to this the number of broken homes and 
relationships and it all points to lots of pain, confusion and 
misunderstanding about who God  is and what the Christian 
life is all about. I believe we need to provide an environment 
where students can feel safe to express their questions and 

hurts without being judged, but at the same time help them 
identify and address the discrepancies between what they 
have seen and experienced with what is truth for their lives. 
In essence, we need to get back to the very basics of the 
faith and what it means to be a Christ-follower. One of the 
best ways to do this is in the context of a strong Christian 
community where we learn and grow together in discipleship. 
This means we also need to learn to work much closer with 
parents and the local church to enable students to see the 
unity that is possible within the body of Christ. I realize this 
is no small task but it is possible and needs to become a 
stronger focus within our Student Development mandate.

fff
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A Look at the 2013 CACSD 
Conference 

BY ANDREA HENSEN

Speakers and participants gathered together at Redeemer 
from May 27-29th (post-conference May 30-31) for the 
Canadian Association for Christians in Student Development 
(CACSD) annual conference.

Redeemer University College warmly hosted 56 attendees 
of CACSD’s 89 membership base (record high attendance) 
and from 23 institutions represented mostly by Canadian 
as well as a number of American institutions. During these 
three days student development professionals met together 
for worship, to listen to plenary speakers, and participate in 
workshops and excursions. 

This year’s theme, Identity: Ipse | Idem, Latin for “the one 
and the many,” was the focus of our worship times together 
throughout the conference. In the context of higher education 
this theme highlighted many of the tensions student 
development professionals confront in our workplaces: 
how do we as individuals be uniquely ourselves while 
simultaneously exist in a group of people who may not share 
common values? How do we learn as individuals while also 
participate in a learning community? Who should we be as 
individuals before God and how should we live in community 
before God? Do we thrive best alone or within community?

One of the workshops I enjoyed attending was 
Leadership through “Experiential Games,” led by Dr. John 
Byl especially as it helped me put this year’s theme into 
perspective.  Toward the end of the session participants were 
led in a game of Rock, Paper, Scissors to determine who 
would win a prize.  Off I went into the crowd, on my own, 
challenging others to the game. Byl explained that, as a rule, 
whenever a player loses they would be taken on as a supporter 
to their opponent and should enthusiastically cheer them on 
to win.  After many successes (and some failed attempts to 
sabotage myself so I could belong to a group) it was down 
to me and another player; we had won out over all the other 
players. At this point the noise level was loud and each of 
us were being cheered on by our supporters to win the final 
Rock, Paper, Scissors game.  WIth my name being chanted 
I felt a great sense of excitement and a strong desire to win 
and especially so given there were others invested in my 
success. It was in these moments of profound support I felt 
empowered to win with a conviction that was not present 
earlier when playing the game on my own. With cheer and 
support this simple game took on purpose, leadership, 

potential being awakened, and with this force came a lesson: 
that I can be better with others. In higher education, and as 
administrators, it can feel like we’re all working away in our 
own little corners, however, it’s at conferences like CACSD 
that we can be reminded of the broader community at all the 
other colleges working toward similar goals. When we meet 
them, we can cheer them on, support them, and encourage 
them.

This lesson was addressed earlier in the week in Dr. Carney 
Strange’s talk on Designing for Community on Campus.  He 
emphasized the importance of relationships in community by 
reminding us that in each day we are becoming who we are in 
the presence of others.  The importance of this bit of wisdom 
was reiterated by Dr. Tricia Seifert, in her session “Making 
Meaning: Creating Spaces for Life’s Big Questions.”  Seifert 
encouraged us to think about the question: “What am I doing 
to be good company with those I guide, mentor, and work 
with?” By encouraging us to care for ourselves we in turn can 
be better equipped to care for those we are leading.

I think the value of CACSD extends far beyond it’s identity 
as a Canadian and distinctively Christian association. When 
you attend a CACSD conference you have the opportunity 
to network with other student development professionals, 
collaborate on shared issues and concerns with colleagues, 
and access support and resources for various areas of student 
development. I’ve attended a number of larger higher 
education conferences in the US--NASPA, ACPA, and ACSD 
to name a few--and from my vantage point CACSD is by far 
the most intimate and the most affordable of them.  The 
association’s commitment to a low cost affords smaller 
institutions and attendees who have to travel greater distances 
the ability to attend. If you are passionate about walking 
alongside college students and wish to be challenged in your 
work and engaged learners of higher education then CACSD 
is well worth your time.  

As conference hosts next year, Columbia Bible College 
Dean of Students, Stan Bahnman and Associate Dean 
of Students Kathleen Doll pitched Abbotsford, B.C. as a 
great destination to plan a vacation around and extended 
an invitation to all student development professionals to 
seriously consider making the trek out West for CACSD’s 
26th annual conference scheduled for May 2014.

 

Andrea Hensen is the Project Neighborhood Mentor at Calvin College in Grand Rapids, MI. This article was originally published 
in Redeemer University College’s Tangents Magazine.
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Letter from the President
BY MARLIN REIMER

As I write this, I am realizing that it has been over two 
months since our annual CACSD conference, which was 
held at Redeemer University College in Ancaster, Ontario.   
Redeemer did an amazing job in hosting us and in creating 
a fabulous learning environment. Thank-you Karen Cornies, 
Nancy Hartholt and team. This is the second year in a 
row that we can say we have had the largest attendance 
at a CACSD conference in recent history, with almost 60 
attending.  

Planning is already underway for our 2014 national 
conference at Columbia Bible College in Abbotsford, BC!  
Stan Bahnman and his team have chosen the theme of 
‘Thrive’ and are eager to host everyone, so please reserve the 
last week of May 2014 and put it in the budget!

The CACSD Executive continues to be a committed group 
of hardworking individuals. As you are likely aware, Nancy 
Hartholt (past VP) and Micah van Dijk (past Publications 
Editor) have stepped down from the Executive. They have 
each given a lot to CACSD over the last few years in their 
roles and have done much to move CACSD forward in quality 
conferences and publications. I am very grateful for their 
friendship and for all that they have contributed. We are 
excited to welcome Eric McIntosh from The King’s University 

Marlin Reimer is the Director of Student Development at Providence University College and Seminary in Otterburne, MB.
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College as the new VP and Emily Summach from Providence 
University College and Seminary as the new Publications 
Editor.   George Sweetman (Secretary Treasurer) and Alicia 
Kruisselbrink (Membership Coordinator) have been a great 
addition to the Executive and I am grateful that they are 
continuing on in their roles. The Executive will meet on a 
regular basis through conference calls and through a two-day 
in-person fall meeting (Oct. 2013 at Providence).  

Lately, in our department we have been looking at our 
mission, goals and learning outcomes. The mission/
goals of CACSD are centered on Developing, Educating 
and Collaborating with colleagues, students, and peers. 
I would encourage you to create some goals and specific 
steps in regards to connecting with individuals and Student 
Development departments from other institutions. As 
an organization we believe that connections within the 
organization are the key to maintaining our health and, in 
turn, helping us to be more effective in our roles. We also 
believe that connections with other organizations will help 
us, and we will continue to partner with CHEC (Christian 
Higher Education Canada), and communicate with ACSD 
(Association for Christians in Student Development) about 
partnership options. Blessings as you move into a new year! 
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Columbia Bible College Dean of Students, Stan Bahnman and Associate Dean of Students Kathleen Doll invite us to next year’s conference on their campus.
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The Lord is my shepherd, I lack nothing.

He makes me lie down in green pastures,

he leads me beside quiet waters,

he refreshes my soul.

He guides me along the right paths

for his name’s sake.

Even though I walk through the valley of the shadow of death

I will fear no evil, for you are with me;

your rod and your staff, they comfort me.

You prepare a table before me

    in the presence of my enemies.

You anoint my head with oil;

    my cup overflows.

Surely your goodness and love will follow me

    all the days of my life,

and I will dwell in the house of the Lord

 forever.

These words rang out at the base of Sherman Falls in 
Hamilton as Syd Hielema, Redeemer’s chaplain, led CACSD 
in worship. 

That service highlighted our common bond in Christ and 
the love that is the CACSD community. On the hill across 
from the gathering a bright green tree grew on the dark 
hillside, a reminder that even in dark valleys, valleys of the 
shadow of death, there is life. 

 So it is in Student Life. We know not what the future 
holds, but we know that in whatever circumstances we find 
ourselves, we have been planted, called to be a bright green 
tree, trusting in faith, hope and love that God will nurture us.
Sherman Falls evokes strong memories of a CACSD 
colleague, John Krueger, who brought Redeemer’s Student 

Life department on Student Life outings there. John died 
a little over a year ago while working on a presentation for 
CACSD. Sherman Falls is where we went to remember him 
after he died. So that falls is in a way, a literal valley of the 
shadow of death and a reminder that beauty and little green 
trees are very much present in such valleys. 

The richness of the conference was and is a testimony to 
the beauty of the CACSD community – a thriving bright, 
green tree. I was and am proud to be part of it. In the path 
that is the year ahead I wish you peace, perseverance, joy 
and a good mantra to get you through and I look forward 
to CACSD thriving in BC next May (I hear they have lots of 
bright green trees there).  

Ref lecting on Psalm 23
BY  KAREN CORNIES
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